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~ Chapter One

- Aspects of Contrastive Linguistics:

Contrastive linguistics aims "t provide a
complete and objective description of contrasts
between two languages” (Vintar, 2002), and “deals
with the application of these findings in practice,
which basically means to evaluate the results (i.e.
differences) and determine the consequences...”
(Vintar, 2002). It can be said that applied
countraslive analysis is to predict the pomis of
interference between tlhe native language of the
learner and the 1:i- >t language.

2- Levelsr U- guty o tive Analysis:

Contrastive analysis is usually described asa
broad field of study, since it can be applied on
major aspects of language, such as the
phonological, the semantic, the syntactic and the
pragmatic. The pragmatic level includes "rext
studies and some aspects of the sociolinguistic and
psvchelinguistic perspective” (Vintar, 2002), and
"portrays language as a social - cultural
phenomenon intertwined with the subjective reality
as perceived by the speaker” (Vintar, 2002}
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Results can be efficient only if a scientific
description of the target language is compared with
its parallel description of the native language of the
learnet.

~ Actually, early studies of contrasiive
linguistics tend to focus on what they call "the
micro linguistic features”, which concentrate on
particular aspects of language such as phonology,
grammar, and lexicon, and consider the sentence as
the largest analyzable umti The research guestions
suggesied are:

- "What are the consonant phonemes In
languages X and ¥Y? How do they differ in
inventory, realization, and distribution?

- What is the tense system of languages X
and ¥?

- What are the verbs of saying in languages
X and Y?" (Johansson, 2000),

However, with the development in linguistic
studies, contrastive analysis is broadened to include
"macro linguistic features”, which study language
skiils within situation and context; that is, text
linguistics and discourse analysis, taking into

10



consideration the communicalive function of
language. So the research question become like.

"How is cohesion expressed in language X
and ¥?

- How are the speech acts of apologizing and
requesting expressed in languages X and Y7

- How are conversations opened and closed
in languages X and Y?" (Johansson, 2000).

The steps that should be followed in order to
apply a conirastive study are explained in (he
following:

A. The phonolegical tevel: contrastive
phonaology means:

a- "to conirast the phonetic set of both languages
and establish the differences. These may lie in
the pronunciation of a phoneme that occurs in
both languages or in the absence of certain
phonemes in one of the languages.

b- To compare the rules for the position of word
stress if there are gny” (Vintar, 2002),

An aspect that is iinked with contrastive
phonology is intonation. "ntonation, coupled with
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paraverbal means of communication like mime and
gesture, can convey very different meanings and is
oftenn the source of misunderstanding between
native and non-nalive speakers of a language”
(Vintar, 2002). In the casc of the mother tongue, it
is easy to distinguish between the finy variations
and ascribe meaning to them, butl when it comes to
the target language, the role of intonation and
pronunciation is neglected in many cases, which
would consequently generate errors,

"In contrasting the set of phonemes of two
languages we must deal with the graphemes as
well. In some languages as in English, a single
grapheme may indicate several different phonemes
or vice versa. It is important to contrast this feature
with the languages that are stricily grapheme-
bound". (Vintar, 2002).

b- The semantic level: In contrasting the lexicon of
two languages, there are some aspects that should
be considered. One such f :ld may be the ,
suffixes used in word formation, for e xample, the
Fnglish suffix by that converts adjectives into
adverbs, and the suffixes —less, -ness.
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c- The syntactic level: in the case of two different
languages, the purpose of contrasting them plays
an important role, since it removes the
difficulties t hat m ay result from the d ifferences
in the syntactic strucfures between the {wo
languages, Ilere are some aspects of the synlaciic
analysis:

i- The structural differenices arise from the kinds of
the grammatical relations used especially in the
case of inflections.

2- The order of elements according to their
importance in the sentence structure. This aspect
should be compared because it shows great
variations actoss languages, "Nearly all
languages of the world can in some way or
another make an item of information stand out in
@ sentence, Most European Ilanguages use
sentence structure as one fool for doing this.
Some other ways dare introductory or emphatic
subjects and objects, emphatic adverbs and
adjectives and intonation. The rules for the
position of information af the end of the sentence
are quite firm and are intuitively obeyed by most
speakers, even by non-natives”, (Vintar, 2002).
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d- Text Analysis and Pragmatics: Discourse or
register analysis is an important aspect for
describing a language. There are rules for putting
words together to form sentences, and there are
rules for putting sentences together to form texts,
To put sentences randomly means to get non-
coherent and meaningless texts. The problem
arises from the fact that the grammatical rules
are explicit, whereas the rules for forming texts
are not. Besides, they are confined to factors,
such as the context, the cultural setting, the
intonation, and the expectations of the writer, An
example of the idea is the case of the formal
letter which 15 used to convey important
information and make a good impression. The
rules of writing the formal ietter vary across
languages, and ifit1s not written in i1s c orrect
form, the consequences may not be good. That is
why “the task of the contrastive text analysis and
contrastive pragmatics is to compare these rules
and factors and e stablish t he differences which
can help the learners of a Ilanguage to
communicate efficiently”, (Vintar, 2002).
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3- Mother Tongue Interference and Universal

Grammar:

The impact of the leamner's previous
knowledge of the languages that she has
encountered can not be neglected; rather it is better
to deal with it, and even make use of it 1o achieve
better results. This is because whenever the learner
wants to use the foreign language, especially in
writing, he tries fo scan this previous knowledge,
particularly the native langnage, in order to find
similarities to what he wants to express. Actually
the differences between the mother tongue of the
learner and the foreign language may not be the
only source of errors, for there are kinds of
misleading similarities. Since the task of contrastive
linguistics is to reveal the similarities and
differences between languages, it is necessary to
apply this kind of analysis on students’ writings to
achieve an advanced understanding of the types of
their errors and fo find the suitable solutions.

Some linguists refer to what is called
"universal innate principles” that guide the forces in
second language acquisition, They go further in
identifying two factors that interact when the
iearner transfers elements from his native language
to the target language,
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l. "Learner's perception of LI to L2 distance
~ (learner's psychology). |

2. Degree of markedness in 11 Sfrucmre" (Muller
2002).

Rita Muller in her paper Language Acquisition
and Universal Grammar (2002) emphasizes the
cxistence of a universal grammar, which is the
source of the target language grammar formation,
and that there is a relationship between-language
transfer and the level of this universal grammar on
the part of the learner. If the learner has a full
access to universal grammar, then this vniversal
grammar will be the starting point when he uses the
target language. And if the learner has a partial
access to universal grammar, the result is that his
native language will play an impottant role. But if
he has no access 10 universal grammar, then his
native language will be the starting point.

4- Problems of Applving Contrastive Analysis:

Despite the fact that the above mentioned
procedures for applying a contrastive anaiysis on
languages, ~ for the purpose of predicting the
similarities and differences between them -, seem
useful, there are still some problems. The first
problem is of that equivalence. "How do we know
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what to compare? What is expressed in one
language by, for example, modal auxiliaries could
be expressed in o ther | anguages in q uite different
ways. Then, we do not get very far by a comparison
of modal auxiliaries. That is why most contrastive
linguistics make use of iranslation as a means of
establishing a  cross-linguistic  relationship".
(Johansson, 2000).

Another problem is related to  the
determination of what is correct in language. "Most
English-speaking nations wnow have a three-
dimensional variation of class, region, and ethnic
origin that determines individual language pattern.
Nevertheless, there is not only a tacit but an overt
acceptance of the existence of 'standard X English’,
where X=UK, US, Australian etc. Questions of
‘correctness' and ‘error' relate to the degree of
approximation to the standard lype the native
speaker or the learner has adopted. In other words,
we may describe an error as: an utterance which a
native speaker of the standard national form of the
language would note, and might allow to pass
uncorrecied in a spoken standard version, but
would not accept in formal written forms of ihe
language”. (Howelis, 2004).
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5- Technigues of Contrastive Anaivsis:

After browsing the theoretical discussion about
how languages are contrasted, it is important to see
the application of contrastive linguistics which is
presented through various techniques. One of them
is the traditional way of contrasting two or more
languages. In this way, linguists tend to study every
feature of a language on its own, and then compare
it with iis paralle] feature in the other language.

Another technique of making a confrastive
analysis between languages is the one which most
hnguists adopt. They make use of translation as a
means of eslablishing cross-linguistic relationship,
that is, the contrastive analysis will be between the
original text and its translation language. The
reason behind choosing translation to be used in the
contrastive analysis is the fact that transiation is not
a matter of 1:1 correspondence, but "one structure
may have several corresponding structures in the
target language, or that certain elements of the
mother tongue may have several corresponding
counterparts in the target language whatsoever”
(Vintar, 2002),

In this way, a kind of multilingual data will be
in hand, with a lot of the features of the two
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languages that can be identified easily. This is
mstead of choosing a feature in one language and
searching for its equivalent which may not exist in
the other language, especially on the syntactic level.

A further technique is the one confined fo the
use of the computer. The compuier corpora means
“a collection of texts in machine-readable form”
{Johansson, 2000).

The basis of this way is to use a multilingual
corpora, and can be applied on various levels such
as grammar, lexicon, discourse analysis, etc., for
the purpose o f making a contrastive analysis. The
benefits of using a computer corpora can be seen in:

{- "They give mew insights into the languages
compared -~ insights that are likely to be
unnoticed in studies of monolingual corpora.

2- They can be used for a range of comparative
purpeses and increase our understanding of
lunguage-specific,  typology, and cultural
differences, as well as of universal features.

3- They illuminate differences between source texts
and translations, and between native and non-
native fexts.
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4- They can &e used for a number of practical
applications, ¢g. in lexicography, language
teaching and franslation” (Johansson, 2000).

An interesting idea is that not only the
computational techniques are valuable in analyzing
learners' errors, but also in developing the study of
translation. "4 growing number of scholars in
translation studies have begun to seriously consider
the corpus-based approach as a viable and fruitful
perspective  within  which  translation, and
iranstating can be studied in a novel and systematic
way. 4 study of translated iexts may focus of
Jeatures included by the source languace on more
general  characteristics  of translated  texts”,
(Johansson, 2000},

&- Donald's Concent of Error Correction:

Away from all the theoretical studies done by
finguists and researchers, whether resulting from
the Error Analysis hypothesis or the Contrastive
Analysis hypothesis, is the one stated by Rolf
Donald from the Eastbourne School of English. The
purpose behind presenting his view is that since he
is a teacher, his experience is derived from the time
spent in observing learners' errors, and searching
for the svitable way to correct and eliminate them.
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So the ideas he suggests seein, in a way or another,
¢loser to teachers' thoughts more than the
theoretical perspectives offered by linguists. In his
paper titled: Error Correction I, he describes error
correction as being an individual's reaction fo a
student's piece of writing or utterance. The
following tines will explain his views concerning
fearners' errors,

i~ Attitudes Towards Erroxr Correction:

Donald sees that the attitudes towards the
coneept of crror correction vary among teachers and
learners as well. Ox the part of teachers, they may
be influeenced by the following [uctors.

1- If English is their sccond language, then “great
emphasis was placed on correctness af their
teacher training college". (Donald, 1, 2002).

2- If English is their native language, then they
will face the fact that they have never used 10
worry about their language.

3. A particular approach or methodology they
used to follow in considering the concept of
error and its reason.
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On the other hand, students may be influenced
by the approach or strategy they use in learning, in
the sense that some students fear to take the risk of
writing unless they are sure to be correct, Actually,
"Some students take an eternity to produce a piece
of writing as they are constantly rubbing out what
they have written while at the opposite extreme the
writing is done as fast as possible without any
planning or editing” (Donald, 1, 2002). Also,
learners may develop a negative attitude towards
writing because their teacher corrects ali their
errors. Or if she corrects few errors, they might feel
that she has not spent sufficient time ]{mkmg at
their works.

2- Categorization of Errors:
Donald categorizes errors on two levels:
a- According to the reason of its production:

"I- It is the result of a random guess (pre-
Systematic).

2- It was produced while testing out hypotheses
(systematic),
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3- It is a slip of the tongue, a lapse, a misiake
{caused by carelessness, fatigue, etc) (post-
sustematic}”. (Donald, 1, 2002).

b- According to the linguistic type:

"]- A lexical error — vocabulary.

2- 4 phonological error — pronunciation.
3- A syntfactic ervor — grammar,

4- An interpretive error — misunderstanding of a
speaker's intention or meaning.

5- A pragmatic error — future to apply the rules of
conversation”. (Donald, 1, 2002).

3- A Model of Correcting Writing:

Donald suggests a way for correcting w ritten
works through certain questions the teacher has to
answer.

1. As far as comprehensibility is concerned,
teachers should focus on the following points;

"a- Can you understand the output?

b- Are these areas of incoherence?
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c- Do these affect the overall message?

d~ Does communication break down?" (Donald, 1,
2002),

Z. Attention should be paid to fulfilling the
requirements of the task: "Has the student
addressed the task? " (Donald, 1, 2002).

3. On the level of syntax and lexis:
a- Are they appropriate to the task?
b- Are they accurate?” (Donald 1, 2002),

4- Practical Technigues/Ideas for Correcting
Writing:

The techniques he proposes are divided into tvo
parts:

1. Training students to correct their errors: this way
helps students recognize their errors and correct
them through playing specific kinds of games
during the lesson:

a- Grammar auctions: students receive a number
of sentences taken from their written work. Some
are correct, some wrong. Students in groups have
to vy fo buy the correct ones in the auction. They
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have a limited amount of money. The team with the
coYrect sentences Wins.

b- Mistakes mazes: students have a list of
sentences. Their route through a maze depends on
whether the sentences are right or wrong. They
Jollow white arrows for correct sentences and black
arrows for incorrect ones. If they have identified all
the sentences correctly they escape, if not they have
to retrace their steps and find out where they were
wrong", {Donald, 1, 2002).

5. Ways for Correcting Errors by the Teacher:

a- Teachers can use a different color pen fo
underline certain sentences that have appropriate
language, so that he can offer them as useful
samples for student.

b- Also, they can correct errors by writing the
correct forms in the same places where errors exist.

¢- By using the margin, the teacher can write codes
to identify the type of error, whether voc for lexical
errors, or sync for syntactic, So when the student
reviews his work, he can recognize his errors and
may fry (o correct them,
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d- Another method is to put crosses on the margin
to indicate the number of errors found n each line.
In the same previous way, the studeni should
identify his errors and attempt to make corrections.

e~ Divide studenis into groups, then let each group
carrect the works of the other by following any of
the above techniques,

f- The teacher should, from time to time, give his
instructions about the frequent errors found 1n
students' works, and how to ehiminate them.

6. Sclution for Avoiding Errors:

Donald indicates the role of planming in
eliminating many of the following problems:

“i. Inappropriate layout.

2. No paragraphs.

3. Lack of cohesian.

4, Inappropriate style”. (Donald, 1, 2002).

Also he suggests some questions that help in
putting the plan of writing:

"]. What am I going to write? (An informal letter ..,
etc).
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2. What layout do I need?

3. What information am I going fo include?

4. How many paragraphs do I need?

5. What grammar/vocabulary am I going to use?

6. What linking words (because, and, etc) am I
going to use? " (Donald, 1, 2002).

7- The Deviation and Permeation Factors:

Howells, in his paper Contrastive Analysis
Revisited: A Participative Approach to Improving
Language Performance (2003), tries to reveal some
factors that lie between the two basic theories used
for analyzing students' errors, that is; the Error
Analysis theory and the Conirastive Analysis
theory. The two factors he postulates are related to
the concept of deviation and the concepi of
permeation,

Linguists should be interested not only in the
type of error or its source, but also in its seriousness
and the degree of disturbance which they cause to
the process of communication and norms. Some
kinds of errors are serious to the extent that they
divert the reader from making a direct ¢ onnection
between uiterance and meaning. In the case of
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foreign language learners, the ability to write 2 high
quality paper 18 not easy; there must be errors,
However, it is betier for teachers to judge the
written work by the guality and the efficiency of its
message than by the quantity of the errors found.
The degree of deviation is subject to the
relationship between the sentence and s content:

. The sentence may be correct, but its use is
ambiguous o divert the meaning from
understanding to the oppasite meaning.

7. The level o f deviation increases because of the
resonance which cerfain types of errors have to the
vaderstanding of the native speaker.

There are other types of deviation that result
from the combination of ervor and confext:

1. Variant of meaning leading to inaccurate or
embarrassing interpretation.

2. Indecipherability, where comprehension comes
fo a dead stop because a phrase Is just nof
interpretable, e.g.. I am walking on the upside of
the streel,
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3. Familiarity: where the lewrner produces the
cliché errors associated with his mother fongue,
E.G.: Do you can see that man?

4. Inappropriacy, be il al the level of socio-
{inguistic o r collocation: Please, I am looking for
vour man (husband}.” (Howells, 2003).

On the other hand, there 1s the coucept of
permeation which means the permeation of ong
tvpe ol error inte another. The non-standard
pronunciation leads {o non-standard spelling. The
following example explains this idea: "o feacher of
EFL in Britain was responsible for a group of
Saudi Arabion students and received a telephone
call from the worried futher of one of them, asking
how his son was, as the fumily received no news of
him. Having assured the parents the son was well,
the teacher asked the latter why he had not written,
'Oh, but I have written every week,' was the reply.
Where do you put the letters?' asked the feacher.
‘In this box here, marked 'LITTER' The /e/ sound in
Arabic is more closed than the English equivalent
and his student was hearing a sound similar /It /.
It is not surprising then, that he should relaie his
perception of what he had heard to what he read on
the box marked 'LITTER'™ {(Howells, 2003). This
mdicaies that there 18 a relabonship between the
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receptive area and the productive area of the
learner.

8- Soluftions for Learners' Errors:

It is not enough fo study the errors that
learners commit during the process of learning,
rather there should be solutions for correcting these
errors, and even for avoading committing them.
Otherwise, studying language will be insufficient
and the problems of learning will not be eliminated.

1. Errer Correction and Motivatiosn:

When searching for ways of correcting errors,
it becomes important to see the relationship
between error correction and mwotivation, that is
“the possible effects that may have on students’
motivation and willingness to take risks", {Howells,
2003). The factors that should be considered in this
field are:

"I- Af what level of error does the teacher correct?

II- What methodology should be used to correct?”
{(Howells, 2003),

The reason behind concentrating on this
relationship is that there are degrees of correctness
of the part of the various attitudes and purposes
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which learners have in different countries. "fn
Anglophone countries that have adopted the US-
inspired student-centered culture that advocates
Jluency over accuracy, teachers are reluctant to
adopt a consistent scheme of error identification
and correction based on q knowledge of standard
grammar. This reluctance is due in part to the
doctrine of ‘communicative ability’ and partly to the
Jact that the younger generation of teachers was
itself trained during a period of decreased
emphasis on grammar ... English second language
students are in a different situation Jrom that of
American  students, In a study on  students'
preferences for error correction in spoken English,
English  second language students very much
wanted to be corrected.” (Howells, 2003).

Another point is derived from an experiment
made by a teacher on the purpose of demonstrating
the effect of correcting errors on students. The
teacher tends to correct every single error in the
papers of her students, also having in mind the
desire "o find a medium between the extreme
action of that teacher and the laissez-faire activities
of those who allow errors to become Jfossilized,
permanent markers of the non-native speaker's
English". (Howells, 2003). The result shows that
“extensive practice in developing communicating
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1. "The increased sophistication of word
PYOCESSTHE programines.

2. Increased access (o the Internet, with its almost
nfinite supply of knowledge” (Howells, 2003).

The ecmphasis in the use of the computer will
be on the Word processor facility. The process of
this technique invelves three steps:

1- Registermg possible errors which the student
may commit.

2- Compiling a classified item bank of the Jearners'
problem areas.

3- The use of this item bank as a reference work for
future error avoidance.

The following lines include an explanation of each
of the three steps:

The pre-production phase of writing: nlanning
to gaveld errors: |

In the writing lessons, students are taught fo
develop a planming skill for what they are going 1o
write. The problem that faces students here is that
during the process of writing, they deviate from the
plan which they have set. This is because while
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developing the content, they concentrate on the
tinguistic aspect and forget the original plan which
they have put before they start writing. The solution
lies in the facilities of Word processor, which help
the learner by referring to his plan and arranging
the headings in order of priority. The plan is
divided mte main headings. Then, these headings
are divided into subheadings.

The instructions of the system are as follows:
"1, Select (highlight) the relevant sub-heading,

2. Put the mouse cursor on the triangle in the
"Style" box of the Format Toolbar (this box is
usually at the top left of the "word' screen, and
probably contains the word "Normal”, a menu
drops down to show various boxes, including
'Heading 1", "Heading 2" etc.

3. Click on the desired level of heading and the sub-
heading in the text will assume that level of priority
in the text.

To view the headings only:

1. Click on 'View Page Lavout’, a new toolbar
appears, on which is a series of nwnbers.
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2. Click on number 3 (assuming you have three
levels of priovine). The titles selecied are now
visible, arranged to show main seciions and sub-
sections, If you have written the paragraphs lo go
with the hendings and move the headings in ‘Page
Lavour', the fext will moved with the heading”,
{Howells, 2003},

T U b A PAT

The Word processor has  the faclity of
correcting speihing erross, grammatical errors, and
error pattems such as double letters group. This 1s
done by the 'Autocorreet’ which is lound m the
"Tocls’ menu. This way is useful, since it will show
the learner his error and its correction. But students
should not depend m theiy writing on thas facrhity io
carrect their ervors because they will not leam from
thewr mistales. It is berter for the leamer to wrile
dowit the errors that the Word indicales on a special
note in order to avotd raking them in the Duture,
The benefit of this fechnique is in helpmg the
learners meke o bnguistic selfanalysis belore or
whitle they are writing,

o

“The Word processor permils o sysiem o
Tangnage dala-banking' .. that provides the writer
with a personolized cumulative reference sysiem
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related to the frequency of problems she has
experienced with perticilar ifems of vocabulary or
orammear”, (Howells, 2003},

Applying this Word processor method on
students’ writings will enable them to make files of
smvors classified according to therr types such ag
lexical errors, grammatical errors, errors  of
discourse analysis etc. Then, "By using the Sort’
Jacility in the Word processor, the frequency with
which the same word oF siructure 18 QCourring coi
be colculated. Where a learner hies had difficulty in
Jormulating  expressions in previous pleces of
writing, the origingl problem phrase (error}) and @
more suttable form (correction) may be collected in
a reference file which can be made available as
new work is writien. The student may ihen & iher
switch windows 1o access the reference file when 1
iv needed, or may copy a selection of anticipated
phrases to the top of the new essay, so that they
may be used as necessary. " (Howells, 2003),

i Methods of Individeal Frror Analviis: The
Tidentification of Linguistic Problem Areas:

The concept which can be derived from the
ahove mentioned procedures is  the correction
sanking, where the learner collecis his own most
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common errors, in such a2 way that he will be able
to retrieve that information during the process of
writing. The fraditional way of analyzing errors
depends on collecting instances of errors from
learners’ writings, and pointing out the problems
that cause their occurrence. However, it is not
important for the leamer to know the number of
errors found in his writing but how to eradicate
these errors. The Word processor offers the
following system:

‘Lo First draft of origingl text written, spell-
checked, saved to disc and printed in draft on the
reverse side of once-used paper.

2. Teacher indicates, without correcting, erroneous
phrases,

3. Student refurns to original file, attempts o
correct errors, saves new document and prints a

Jair copy.

4. Final draft of text is corrected by tzacher and
Jfirst and second correction process discussed with
student,

3. Student returns fo original file on Word
processor and carries out the following actions:
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a- Creates a two-column iable ai the foot of the
document, one headed Error, the other Correction.

b- Selecis erroneous phrase together with as many
of the surrounding words as give a meaningfiu
coniext.

c- Tyvpes ai the beginmng of the selection a code (i.e
Y/ for verb errors, proffor prepositions, vocffor
vocabulary, eic).

d- Copies the selection to both cells in the column
at the foot of the document.,

e~ Changes the phrase in the correction column to
an accepiable version,

- Performs a ‘Sort’ on the columns which (ufter
sorting, the codes may be deleted by using the

replace command — e.g. 'Replace viwith ... leaving
the 'with' box blank),

g~ With cut and paste, the rwo columns are
transferred to a master file of ervors compiled from
other pieces of writing and by using sori again, the
groups of ervors are inserted intc the general
classifications of Verbs, Preposiiions, Spelling,
Vocabulary, eic.” (Howells, 2003},
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The advantage of this system is clear on the
part of the teacher and the learner at the same fime,
As for the learner, he will be able to form a
reference for future uses, through composing his
own files of errors, classified according to the
various  language aspects, and arranged i
alphabetical order with their corresponding
contexts. This reference will show the kind of ervor
i which he encounters more problems. “A further
refinement to the method is jfor the learners io
creqte a new master error file every term, in order
to be able to observe changes in their error
profile”. (Howells, 2003}, On the other hand, the
teacher will be able to figure out the difficulties
easily and give the suitable mstructions.

To make it easier for the teacher and the
student, it is better to limit the length of the writien
work by restricting the number of words that should
be written. The teacher can analyze learners’
writings depending on the technique he prefers.
That is, he can follow the Error Analysis theory or
the Contrastive Analysis theory and identify the
sources of errors, whether they are the resuli of
mother tongue interference, or because of certain
features of the target language and se on. This
analysis can be applied on several levels such as the
lexical, grammmatical, synfactical, and contextual,
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taking into consideration the social and cultural
factors.

By the use of the computer corpora, the
teacher will make his analysis easily in order to find
the best possible devices for developing teaching
methods and for avoiding committing errors.

A valuable feature of the word processor is in
the so called 'Autotext’. "If we take as an example a
learner with difficulties in the present petfect, he
can create a document with the basic rules for
using this tense, and collect examples taken from:
COFFECHONS In previous essays, dictionaries or
grammar  books, examples taken from a
concordancing programme, and store them as an
Adulotext entry. If while writing the learner needs to
refer 1o information on the struciure, simply typing
the code word (e.g. have) will p roduce the s tored
examples”. (Howells, 2003),

Since vocabulary acquisition has to be
included in the scope of error analysis, the Word
processor presents a new solution to the problem of
coltocation and suitability of vocabulary to context.
In many cases, students are taught vocabulary
through parroting lists of words arranged
alphabetically and isolated from their contexts. In
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fact, not all leamners have the ability to memorize
hundreds of words, and even if they keep in mind
some of them, they will face difficulties when using
them in contexts, and consequently unsuitable
sentences will be generated.

"The learner has two needs in relation io
vocabulary a cquisition; an productive need and a
receplive one:

1. To be able to find the most appropriate word or
phrase to express a meaning (productive).

2. To be able to relate received urz‘efﬁnce& fo the
stock of vocabulary he has aiready acquired
(receptive)." (Howells, 2003).

The problem of vocabulary increases with the
large number of items, so it will be difficult for the
learner to build a mental database for vocabulary
without having a written record.

Word processor offers a facility where "new
items can be collected along with their contexts and
put into alphabetical order with the Sort facility for
easy retrieval. New contexts can be copied into the
reference, as well as notes on usage and common
problems associated with the item. In other words,
just as the learner can create an individual error
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list, so a personalized mini-dictionary can be
compiled containing only the words the individual
needs”, (Howells, 2003),

An example of how fo use this technique can

be éxpressed through the steps that an Arab student
who learns English as a foreign language can
follow to acquire vocabulary.

I
2.

A-column grid is to be created.

English vocabularies with their contexts and
notes about their appropriate uses are entered in
the first column, and their equivalents in the
Arabic language are written in the second
column,

. First column is sorted into alphabetical order.

Saving file as '‘Engara. Doc".

The file is copied into another document, sorted
by the second column which contains the Arabic
equivalents, and then the file is saved as "Araeng
doc",

Files can be prinfed with the English or the
Arabic columns deleted for the purpose of self-
testing by attempting to fill the blanks in the
third and fourth colurmns",
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A luriher development in language work is
that of "smali-scale concordancing programmes”.
Oxford Universily Press and Longman have both
published such programmes, which are available
with English Language corpora. The programimes
offer the facility of producing a screen filled with
lists of examples of the use of a certain word
chosen by the operator, So if we are teaching
'siiould and ought' we can enter both words at once
into our scarch and reccive a list of examples
printed, If we teach other languages, we have 1o
find a source text for our corpus and save il mio the
programme.

A Critical Viewpoint:

As it is stated at the beginning of this
research, the reason behind browsing all the above
proposed techniques of analyzing learners’ errors is
to achieve a better understanding of the frequent
difficulties that students face in the process of
learning a second or a foreign language,
particularly, in developing writing sldiils. These
techniques may reveal the reliability of the {eaching
materials, as well as the effectiveness of the
teaching methods. So, our aim is to provide iearners
with the suitable devices to improve thelr
performance in the target language.
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To conclude all what is said about the concept
of analyzing learners' erroes, it s clear that this idea
has been far from being accepted before 1960s, and
rather ndesired. After this dafe, wviews have
changed, [ the sense that linguists became
interested i studying the erravs produced by
tearners and considered them systematic. The
studies are made on the basis of the contrastive
analysis between the mother tongue of the leamer
and the target language, considering the mother
tongue mterference to be the major source of errors.
The discussion about these errors has withessed a
radical development with the statement of the Error
Analysis hypothesis, which focused not only on the
mother tongue mterference, but also on several
factors such as social, psychological, and others
factors. Linguists start postulating  various
technigues io apply this hypothesis. The Brror
Anatysis theory 1s sull used by many linguists
despite the evolution of contrastive linguistics with
ifs new interests such as the pragmatic and textual
factors, and the modern techniques it proposes 1o
make an analysis of learners' error.
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Chapter Two

I- Sources of Errors:

Generally speaking, linguists who adopt the
Error Analysis hypothesis share the same followin g
points concerning the sources of errors:

A- Mother tongue interference or language
transfer, where the habits and rules of the
native language of the leamer interfore
and prevent him from acquiring the rules
of the target language. This factor can be
seen clearly on the semantic level, when
the learner tries to realize in the target
language the semantic features of his
message m the same way as in his native
language.

B- Some kinds of errors resuit from the nature
of the written samples collected to be the
data for the analysis.

C- Since the leaming process extends over
time, some errors may result from of the
partial knowledge which students have of
the target language.
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D- The element of choice is considered one of

the sources of emors. Tn this case the
learner faces difficulties in categories
where choices exist only in the farget
language and not in his native language.

E- Overgeneralization of the rules of the

target language is considered a source of
learners’ errors. This factor also includes:

|- Ignorance of rule restrictions.

2- Incomplete application of rules.

3- False concepts.

F. Another source of errors 1s related fo the

natore (psychology) of the leamner and the
learning strategy he adopis.

There are certain skills of the target
language, whether they are lexical or
grammatical, that are inherently difficult
to leamn. Ttems of this kind generate errors
because they turn to be fossilizable and
consequently the learner can not master
them. This factor is described by linguists
as consisting of features related to the
nature of the target language.
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H- Transfer of training or the feaching
strategies is responsible for some of
leatners’ errors,

[. Other factors that canse leamers fo commit
errors are related to age, social and
background factors, modality,
intelligence, and maturity.

The difference between the technigues
proposed by the Error Analysis hypothesis and the
contrastive Hnguistics on this level of study hies in
the fact that the latier considers the mother tongue
interference or language transfer to be the main
source of errors, and depending on this principle
they develop the various ways to analyze the
written works, Whereas the former takes all the
above mentioned sources when any analysis is to be
made.

2. The Models of Analysis:

The major steps for any model of ervor
analysis are the following:

1- Data collection.
2- Description of errors.

* 3- Explanation of errors.
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Linguists agree on the previous mentioned
steps, and also on the conditions that should be
considered in collecting the data which are
represented by:

I- The size of the sample.
2- The medium to be sampled.

3- The homogeneity of the sample taking into
account the learners’ characteristics such as
age, stage cf development and motivation.

The points of difference between researchers
arise from the techniques they adopt for describing
and explaining errors:

I- People who adopt the Error Analysis
Irypothesis develop techniques that depend
on d escribing and e xplaining errors found
in the written work in relation to the
reconstructed {ext or sentences in the target
language. However, within this stage there
are also other differences because:

a, Some researchers are interestied in the
semantic aspect of language, as with
Kardaleska.
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b. Others are concerned with the social
and cognitive aspects, like Myles,

¢. Whereas there are people who prefer
to focus on the grammatical and
lexical aspects, such as Harste and
Blakesley,

In this respect, it can be said that each of
Corder's model of analysis, which depends on
dividing the description of errors inte superficial
and deep, taking into consideration the linguistic
glement as well as the psychological and social
elements, and Ellis' model seem useful and
sufficient techniques to be applied. In addition to
that, the two linguists share many similar points in
their suggestions,

As for the computational errors systems (The
French G rammar A nalyser, the X TRA-TE system,
Menezel's approach, the ILTS system, The VP2
system, and The ALICE system) they all differ in
their ways of treating errors, despite the possibility
of each of them to be applied on various language
aspects. The difficulty in all these systems lies in
the role the teacher has to play in inpuiting the
information to the computer. The fechnique we
sought should remove as much as possibie the
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burden of correcting kinds of ervors, and even
without getting the teacher involved in great work
of inseritng mformation. Such a way will be useful
for the teacher to focus on other issues of learning,
and for the learner {0 correct s errors,

2. On the other hand, limguists who adopt the

a-

Contrastive Analysis hypothesis tend to
describe and explain errors depending on
a previous conirastive study they make
between the native language of the leamer
and the target language. This study takes
into congideration ali language aspects.
Also researchers differ in the techniques
they use for making a contrastive
analysis:

Some follow the traditional way of
choosing a feature in the target language
and searching for ifs equivalent in the
native language of the learner.

b- Others prefer to use transtation in order to

collect as many features of the two
languages as possible, '

¢- While another group focuses on the use of

the computer corpora in making the
contrastive analysis.
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The following is an explanation of the way a
text s analyzed in the case of adopting the Ervor
Anelysis hypothesis: The analyst tends to collect
the written samples, falong into consideration abl
the conditions required. Then, he will describe the
errors in terms of overt and covert, and identify the
errors and ignore the mistakes. After that, he will
cxplain the errors of the learner on the lexical
aspect, the granmmatical aspect, and the contextual
aspect, etc, .. taking infto account the various
sources of errors. At the end he will be able to
achicve a betfer understanding of the difficulties
that learners face by evalnafing the quality and
seriousness of errors,

On the other hand, linguists who adopt the
contrastive analysis will first make a contrastive
siudy between the mother tongue of the learner and
the target language, in order to predict the
similarities and differences between them. Then,
sammiples of written works are collected under the
shared condifions. Also, errors are described overily
and covertly. When it comes to the explanation of
errors, the lexical, the grammatical, the textual and
the pragmatic factors will be considered. What
differs is the contrastive study that has been made
before, and which will mevifably provide the
analyst witht more explanation of the errors he will
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encounter, This way of analysis is extremely useful
for teachers so much, especially for those who
teach Engiish as a foreign language because they
will be able to identify the errors easily depending
on this conlrastive study, and consequently will be
able to figure out the difficulties and give their
instructions,

Although all the previous ways of analysis
seem useful in pursue of understanding the
problems that arise- during the process of learning,
they still seem traditional and not practical enough
to be applied by teachers. Furthermore, there are
languages that have not been studied widely in
order to achieve the sought afier aim. In the case of
our research, there are not so many contrastive
studies that have been made between the Arabic
language and the English language. That is why a
lot of problems face teachers when dealing with
ETTOrs. ' '

3. The Suggesied Solutions:

This level of study shows points of difference
between linguists, However, the solutions
suggested still show difficulty to be applied
completely.
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The model of analysis we suggest, will
hopefully, be easy and practical for any teacher to
apply on his students. At the same {ime, it provides
a solution to eliminate learners' errors in the various
aspects of language, It is the one stated by Howells,
with some modifications, through using the
Microsoft Office technology. The reasons why we
choose to support this technique can be summed up
in the following points:

1. If 1s easy and students may like it and
even practice it at home.

2. The use of this way removes the
psychological factor that makes students
fear to take the risk of putting words on
paper. This 1s because when the leamner
commits errors, either he will be able to
correct them himself or the teacher can
provide him alone with the suitable
instructions,

3. Many of the lexical, grammatical, and
texinal errors will be identified by the
system, so the teacher will have only to
concentrate on the content of the work.

4. The same applies to students who, by
getting used to this technology, will be
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able to discover ways to overcome
difficulties in writing, concerning
spethng and grammatical rules, for the
murpase of giving more interest o the
information they have to write.

The application of this model will be on Arab
learners. It is divided into three basic phases: the
pre~-production phase or drafting, which s
concerned with the planning to avoid errors, the
production phase or writing and the phase of
individual error analysis and identification of
linguistic problems.

The following steps will explain the
application of this technique on a single student
using compaosition as a kind of writing:

i, The stmdent is given a topic to write
about.

2. He is asked to limit his writing o a
restricted number of words for the
purpose of making thie analysis easier.

3. The first thing the student has to do is to
write his plan on the document, He will
need to classify his ideas into headings
and subheadings on different lines.
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Then, by using the 'style' box whichis
also found in the format toolbar, e cuan
highlight the headings in a certain style
and the subheading in another. After
that, he will be able to see the layout of
his work by using the facility 'page
layout' found in the format toolbar. The
purpose of this procedure is to help the
student review the steps of his plan as he
is writing, since it will appear at the
right side of the page, and consequently
climinate the possibility of deviating
from the main topic,

. After finishing writing, the learner is
asked to revise his work, and make a
spelling and grammatical check, using
the 'Autocorrect' facility which is found
in the tools menu. The 'Autocorrect’ will
highlight the spelling and some
grammatical  errors and  suggest
corrections. So the student, by using this
facility, will be able to recognize his
errors and correct them himself, This
way is useful only if the siudent gets
benefit of his errors. So he has to open a
new docunient and write the words and
phrases which he has comimitted errors

57



in, ¢ lassifying them into spelling errors
‘and grammatical errors. Then by using
the 'Sort' facility found in the table
toolbar he can arrange these errors
alphabetically. The new document will
be saved as for a future reference.
Unless this reference is created, the
student will get accustomed to the
"Autocorrect’ facility and will not be able
to recognize and overcome the points of
weakness in his writing. Furthermore,
this way of correcting ervors helps
teachers because they will not need to
look for such kinds of spelling and
grammatical errors which may increase
especially with beginners,

5. Then, the tearneris asked to revise his

work once again after correcting the
spelling and some grammatical errors,
but with more concentration on the
content. Then he has to save the
document of his work with a name such
as 'docl'.

. The teacher will read this 'docl' and
indicate the erroneous phrases withoui
correcling them,
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7. After that, the student returns to hig
document and sees the errors identified,
and attempts to correct them. When he
finishes he saves the document with a
new name such as 'doc 2,

8. Later on, the teacher will return to 'doc?’
and correct the etrors highlighted before.
The correction can be provided with
some explanations about the type of
error and its source.

9. Then, the student is asked to make a
comparison between 'docl' which is
corrected by the feacher and 'doc?'
which he has corrected, in order to see
the points which he has problems in. At
this stage, the teacher will be able to
gather information about the difficulties
that the student has and give his
nstructions,

10, To learn from the errors, the student
has to open a new decument and save i
as 'ref, so that he can return fo it when
nesded. The document is organized as
foilows.
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a2

A three-column fable 1s created and
named Texcial'. The learner will put the
erroneous words and plirases i fhe
first column. Then, the correct ones are
written in the second column. ln the
third, he will add the suitable contexis
for each of the words and phrases
mentioned. This fable is different from
the one created before for spelling
errors, since it is restricied to errors
refated to texiual and context problenss.
Om the other hand, the teacher has o
explain the sources of errors sucii as
mother tongue inferfercnee, or certain
features of the target language, and
suggest the suitable solutions, Laicr on,
when the student wanis o writes and
faces a difficulty i choosing a word or
phrase, he can retrieve the informudion
stored in this table and make uss of
them,

Another four-cohnmn table is created
and named grammar, Similar o the
above procedures, i the first cokumn
e will put the eroneous phrase, and
the second, the source of the eivor. In
die thied, he will add the correct form,
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and in the fourth columm he will write
the suitable grammatical rle. This
table is cspecially for grammar to help
the leamer identify the grammatical
rules that he faces difficuliies in. The
mles may be provided either by the
sacher or even from a gramsnar book,
This table may be joined with a
previous one created when the studeny
has made the spelling and grammatical
check. If, for instance, the learner has
problems m the past fense, he can put
i this table all the possible mles of
this tense with the correct examples, so
that he can review them whenever he
wants (o use this tense jn fufwe
writings. The roie of the teacher is
iraportant here becmuse he has - fo
provide the student with the sources of
his  gramwnaticsl  ervors, such  ag
overgeneralizalion, ignorance of rule
restriction, or incomplete application
of rules.

ce A Twther table iz made o use for errors

refated 1o the leamer's strategy of

mankdog and arranging ideas, besides

sovie noies about the content and the
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way sentences are connected to give
the sought after meaning.

d- Brrors related to punctuation may be
collected in a separatc column, where
the student can write an explanation
about the use of each kind of the
punctuation marks, so that he will
remember to put them in the correct
place in his writing.

The previously mentioned tables can be
gathered in one document or in separate ones. This
way of arranging ideas is called 'correction
banking’, where the student will find assistance in
the varions aspects of language. The benefits of this
technique may be seen when the student gets used
to it. Since writing skills can be developed in
practice, the leamer who applies the above steps
will be able to overcome many of the difficulties he
encounters  during  writing, which  wouid
consequently create a positive attitude towards
writing.

In the case of transiating, the following steps
will explain the model of analyzing and correcting
errois, translating an English language text into
Arabic:
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L. The student is given an English language text to
translate into the Arabic language (which is the
mother tongue of the learner).

2. After finishing transfating, he is asked to make a
spelling  and  grammatical check using  the
‘Autocorrect’ facility, The student has to open a new
document and write the words which he has
problems in their spelling. Then, he revises his
work to make sure that he has finished completely.
This document is saved under the name 'docl’.

3. The teacher reads the translated text in 'doc]' and
identify the errors without correcting them.

4. Then, the student returns to 'docl' and tries to
correct the errors highlighted by the teacher. After
that, he saves the document as 'doc?’.

5. The teacher corrects the errors in '‘docl’,

6. A comparison is made between the two
documents, so the student can recognize his errors,
their sources and the snitable corrections,

7. Depending on the instructions given by the
teacher, the student has to open a new document
and save it as ref. This document will include the
following tables:
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a A column of five tables is created and named

lexical. The student writes in the firs
column the word or the phrase in English,
and in the second the erroneous translation.
in the third, he will put the correct
iranslation in Arabic, and in the fourth, the
suitable context. In the fifth colunn, he can
provide some explanation about the sources
of the errors, It is the role of the teacher at
this point fo give his instructions about the
yeasons behind committing such errors like
mother tongue interference and cultural
differences. This table helps the student
the acquisition of vocabulary because it will
be difficult for him memorize lots of
words and phrases isolated from their
contexts. So, whenhe wants to translate n
the future, he can retrieve this table which
may also be named ‘item banking', and see
the correct context of each of the existing
words and phrases.

Another table iz made under the name
grammar, in which the learner will put the
gramumatical errors, their correction, and the
suitable rules. This table is similar to the one
mentioned above,
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c- A further table is created for punctuation
marks.

Such tables can be used not only as references
for the learner during his writing, but also, as he
moves to higher stages in the learning process, he
can edif these tables in 4 way 10 observe his level of
progress concerning the types of errors which he
has overcome,

There is no doubt that the modem technology
available these days is reliable enough to be used in
learning. The aim is to find a methodology that
combines the traditional ways of analyzing learners'
writings and developing language skills with the
facilities which the modern technology provides,
and all this will be for the purpose of improving the
learning process,

4. The Internet;

In addition to the facilities which Microsoft
Office presents concerming analyzing and
correcting learners' errors, there is stil a more
interesting technology which is the international
network of the “internet”. This world wide web
moedern technology provides a great source of
knowledge, and connects people all over the world.
Some of the benefits of using this technology are:
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. Because of the large number of

professional software that will be available
on the 1mternational n etwork, learners will
be able to find many suitable sources to
improve their skills in the target language,
by using the 'search engine’ facility.

Also learners can communicate with native
speakers of the language they want to
learn, through the ‘chatting’ facility, of the
'messenger,” and so the problem of not
having the opportunity to interact and work
with target language native speakers will
be eliminated.

. Another feature 1s related to the teacher

who will stay up to date with the developed
techniques, d evices, theortes, and [ earning
materials used in teaching language.

. By using the technelogy of electronic mail

(email), students will not be restricted to a
certain time 1o practice writing skill; rather
they can do this at home, and even at any
time they want. Then, they send their
works by 'email' to be comrected by
teachers.

GG



5. The use of the Intemet -eradicates
embarrassment, in the sense that, students

~ enjoy the anonymity of internet instruction,
as they do not feel bad about asking what
they may consider silly questions,

One of software offered by fraining courses
on the internet is by getting the student involved in
a problem-solving situation through audio/video
plavers, and the leamer has to provide the correct
expressions in each situation. For example, the
student is exposed to an airport environment, and
the sentences he has to use are related fo traveling
passengers, cargo, planes etc. The learner will face
guestions, and he has to answer them. If the answer
is correct, he will move lo a further stage or even to
a further situation, This software is useful in
different aspects:

I. It increases the learner's vocabulary since
they are presented in context.

2, New expressions related fo certain
occasions will be learned.

3. This idea is applicable to both types of
learmner's  production, speaking and
writing. Because on the aspect of
speaking, he will be able to provide a
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comprehensible message fo the audience
(listeners), and on the wiliing aspect,
when he 15 asked to write on similar
topics, he will be able to use the wight
phrases and convey the desired meaning.
This is nstead of passing by information
indirectly because of lack of suitsble
EXPressions,

Actually we support the use of the Internst in
feaiming, because the casior the teaching strategicy
and materials become, the more the opporfunifies
will be for teachers o make new researches, and
develop thewr performance for (he benefit of
learmers and learting.

The theories and  techmigues  presented
indicate linguists' inferest in studying language
deeply, and at the same fime they prove the
immportant role that Tanguage playe in reat Hfe and
between poople. '

The factors of mother tongue interference and
culturad difference have been veferred (o at soime
points in this chapter, but they will be studied o
aeiail in the following chapier.
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Conclusion:

Finally, the ulomate goal of English language
teaching is fo develop the learners' commumicative
compeltence  which  will  enable them o
communicate  successfully in the real world,
eopecially in writing which is the focus of this
research, Also, communicating successfully means
o pass on a comprehensible message (o the
audience. So, il 18 our duly to search for the best
methods, using the modern technology available
these days, to achieve this commumicative
competonce.

For English foreign langnage leamners, the
only way to improve their writing is o keep
writing, thinking that with encugh practice in
wriiting and revision, they would eventually acquire
the fundamentals, or at least the standards required
for writing,

We must accept the fact that second language
wrifing contains errors. Indeed, second language
writers require and expeoct specific overt feedback
from teachers not only on content, but also on the
form and structure of writting, If thig feedback: {5 nut
part of the instructional process, then students wilh
be disadvantaged i nproving both writing and
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language skills, We need to understand how
students compose in both their native languages and
in English to understand more about their strategies
(especially in monitoring errors), the role of
translation, and transfer of skilis.

We end our discussion about analyzing
iearners' errors with the following words by Cook:

"L.2 users' knowledge of a second language is
not the same as that of native speakers even at
advanced levels. Trying fo get students 1o be like
native speakers is ineffeciive, their minds and their
knowledge of language will inevitably be different,
The benefits of learning a second language are
becoming a different kind of person, not just adding
another language. The main obstacle fo setting the
successful L2 user as the goal is the belief that the
native speakers speak the true forn of English, This
implies the comparison of one group with another,
the language of non-natives has always to be
compared with that of natives; anything that
deviates is wrong”. (Cook, 1999).
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Chapter Three

Cultural Bifferences and

Mother Tongue Interference
I. What is the Meaning of "wmother tongue'?

Linguists use the term 'mother tongue' to refer
to the first lanpuage, which any person acquires
since childhood. It is through the mother tongue or
first language that the background knowledge of the
world, attitudes, and thoughis are created and
performed. Consequently, it will have significant
effects on any other language that will be learned
after it.

2. Reasons to Resort {o Mother Tongue

"When confronted with something new,
whether it is a new food, a different kind of music,
or just new information, it is a natural instinct fo
look for similarities with things that are familiar, to
try to draw some comparison with w hat we know
already, Consciously, or unconsciously, we bring
what we know 1o what we do noi, making it
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impaossible to learn anything entively from scratch”.
(Nicholis, 2002).

The above description applies to English
language learning. This is because learning another
language encompasscs cveryihing that learners hear
and see in the new language. “It may include a wide
variety of situations such as exchanges in
restaurants and stores, conversations with friends,
reading streetf signs and newspapers, as well as
classroom activities, or it may be spare, including
only langucge classroom activities and a few
haoks". (Bhela, 1999).

Theoretically speaking, FEnglish language
iearning is supposed to start from a zero point or
close to it. Then, an accumulation of mastered
entities amasses them in quantities sufficient to
constitufe a particular level of proficiency. In
reality, this is not the case. Although during the
process of leamning, an accumulation of English
items is created, leamers face difficulties in
organizing the resulting knowledge into appropriate
coherent  structures.  Conseguenily,  when
communicating in English, whether verbally or
nonvertbally, learners tend to rely on their mother
tongue to find similarities, to produce responses. To
give an exampie, m the early stages, and in
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countrics which consider Enghlish as a foreign
language, learning may depend on textbooks,
explanations which are, in many cases, in the
students’ mother tongue, and the consultation of a
bilingual dictionary. All these factors lead stadents,
out of necessity, to rely to a certain extent on their
mother tongue, for the purpose of finding
stmilarities to achieve coherence in English.

The reliance includes searching for
equivalents in the mother fongue to express
meaning in English, Linguists usually use the term
transfer to refer to the influence of the mother
tongue on English. The transter is of two kinds: a
positive transfer and a negative transfer. The former
takes place when there are similarities between the
mother tongue and English, and when the transfer
of these similarities leads to correct guesses, and
helps leamners get things right. On the other hand,
the later 15 referred t as mother tongue
interference.

3. The Definition of Mother Tongue
Interference:

Dulay et al {1982} define interference as "the
automatic transfer, due to habit, of the swrfuce
structure o f't he first language onto the surface of
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the target language”. (Bhela, 1999). Also, Lott
(1983) "defines interference as "errors in the
learner's use of the foreign language that can be
traced hack to the mother tongue”. (Bhela, 1999).

A further definition is made by Ellis {(1977)
who "refers to interference as ‘transfer’ which is the
influence that the learner's LI exerts over the
acquisition of an L2. He argues that transfer is
governed by learners' percepiions about what is
transferable and by their stage of development in
L2 learning. In learning a target language, learners
construct their own interim rules with the use of
their L1 knowledge, bui only when t hey believe it
will help them in the learning fask or when they
have hecome sufficiently proficient in the L2 for
transfer to be possible”. (Bhela, 1999).

Other lmguists refer to mother tongue
interference as the case where the habits of the
mother tongue interfere and prevent learners from
acquiring the habits of the farget language.
Actually, extensive researches have been made in
the field, and they all concenfrate on the role, which
mother tongue interference plays in causing
learners' errors, and on the types of these errors as
far as the major language skills are concerned.
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4. Errors Specific to Mother Toague
Interference:

The following discussion will concentrate on
the major language skills of English, as being
affected by mother iongue interference. Eryors,
which result from this interference during the
process o f acquiring these skills, will be analyzed
on the basis of general language functions.

When communicating in English as a foreign
language, studenis rely on their native language
structures to produce responses in English. This
indicates the existence of a gap in learner's
knowiledge, as well as inability to express his
thoughts correctly iz English.

Interference from the mother tongue can be
studied on various aspects: syntactically, lexically,
and semantically:

L. "Twpically, a person learns a second
language partly in terms of the iinds of
meanings already learned in the first
language. Beebe (1988) suggests that in
learning a second language. LI responses
are grafted on to L2 responses, and both
are made to a common set of meaning
responses.
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2. "The formal elements of LI are used within
the context of L2, resulting in errors in L2,
as the struciures of the 11 and L2 are
different”.

3. "Albert and Olber (1978) claim that people
show more lzxical interference on similar
items. So, it may follow that languages with
more  similar  sftructures  are  more
susceptible to mutual interference than
languages with fewer similar features”.

(Bhela, 1999).

The best way to experience mother tongue
interference is through analyzing learners’ errors.
The following lines will throw light on fwo case
studies, which have been made on learners who
study English as a foreign language. Through
applying techniques of error analysis, the
researchers in the two cases reveal many of the
errors, which result from mother tongue
interference as far as language skills are concerned.

Bhela's Study:

Baljit Bhela (1999) performed a case study on
a lmited number of English texts written by
students. Through applying techniques of error
analysis, he identified the errors resulting from
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mother tongue interference as far as the syntactical
and lexical aspecis are concerned.

16

a,

O The Syntactical Level:

When there are similar structures between the
native language and English, learners tend to use

- English  structures, parfly in terms of the

1-

X

structures already fearned n their mother fongue.
Consequently, their pative language responses
arec grafted on the English responses, and the
kinds of English ¢ xpressions used b ear tell-fale
traces of the native langnage structures. Errors
result when there are structures in English that
seem difficult to be mastered, since they are used
in a different way in learers' native language,
such as punctuation, capital letters, prepositions,
and present and past tenses. The result of mother
tongue interference in this regard will be as
follows, |

Learners may use their native language
structures to produce appropriaie responses in
English, resulting in semantically acceptable
texts.

Learners use native language  sfructures
interchangeably with English  structures,
producing inappropriate L2 responses,
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b- In the case where there are English
structures.  that do  not  have
equivalents in  leamers’ native
language, such as the apostrophe, and
the active and passive voice,
difficulties arise, since learners are
forced to use structures they are
unfamiliar with. Errors, which result
from this problem, refer to a gap in
students’ knowledge. To cover this
gap, leamers may invent or borrow
itcms from their mother tongue,
which are approximated to the rules
of English, or they tend to adjust the
form of their written responses by
using syntactical items, which are
part of their native language.

¢- Errors may result from learners' lack
of understanding of the correct use of
some structures in their mother
tongue. Consequently, they use them
inappropriately in English writing.

2. On the Lexical Level:

"Blum-Kulka and Levenston (1983) contented
that all second language learners begin by
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assuming that for every word in L1 there is a single
wranslation equivalent in L2, The assumpfion of
word for word translation equivalence or thinking
in the mother tongue (L1) is the only way a learner
can begin to communicate in a second language”,
(Bhela, 1999). During writing, and for the purpose
of expressing a certain meaning, learners may use a
number of words, which can be expressed in one
iten in English. In addition fo that, the lack of
contextnal items causes errors in English writing.

In all cases, mother tongue interference
happens as a result of the leamer's strategy of
searching for and predicting equivalents in the two
languages, whether formally or functionally. A high
frequency of emrors takes place when the two
languages are distinctly different, and when there
are points in English which are completely new and
difficult to learn. Actually, errors resulting from
mother tongue interference reveal points of
difficulties, which learners face in the process of
English language learning. "To successfully learn
L2 requires the L2 learner to often preclude the L1
structures from the 12 learning process, if the
siructures of the two languages are distinctly
different”. (Bhela, 1999),
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Biab's Study:

Since the purpose of this research is to reveal
the difficulties, which face Arab students during the
process of learning English as a foreign ianguage, it
is important to throw light on some of the errors
that result from the interference of Arshic in
English language learning. This study is concerned
with highhghting the similartties and differences
between the two languages, as far as language skills
are concerned. Nuwar Diab (1996} made a case
study on a lnmuted number of Arab students, and the
resilts would be explained on various aspects;
phonological grammatical, lexical, and syntactical.

A-On the Phonological Level:

"The Arabic and Fnglish phonological
systems vary extensively, not only in the range of
sounds used, but also in the relative importance of
vowels and consonants in expressing meaning”,
(Nur, 2002}, '

A comparison between the phonological
system of Arabic and English wiil show that:

i. English has 22 vowels and diphthongs to 24
consonants, while Arabic has only eight
vowels and diphthongs to 32 consonants,
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2. English has consonant clusters:

_ a- Inifial two-segment clusters such as: pi, pr,
gl 3p.

b- Initial three-segment clusters such as . spr,
skr, str, spl. '

As far as initial clusters, Arabic has no
equivalents, but has few clusters, which appear at
the end .of words., Errdrs, which result from Arabic
language interference in this field, take place when
learners tend to "insert short vowels in order to
"assist pronunciation”, (Nur, 2002).

Examples; pirice’ for price.
'sipring' for spring,
‘arrangid’ for arranged.
monthiz' for months.

3. Arabic spelling system 1s simple and
virtually phonetic, where letters stand directly
for their sounds, However, in English, there
are ¢ lusters, w hich pronunciation is different
from their spelling. Errors in pronunciations
result when Arab learners attempt to apply the
~ Arabic phonetic methodology on English
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words. In addition to that, the absence of
equivalents for some English consonants such
as 'p' leads students to pronounce a word such
as: 'stopped' a3 "istobbid',

As discussed above the differences in the
phonological system  Dbetween - Arabic and
Englishmay result in errors in Arab learners'
pronunciation of English words and sentences.

B- On the Grammatical Level:

. Learners' errors, which occur in grammar and
result from Arabic language interference can be
highly identified in writing:

I. Agreement:

Arabic verbs agree with their subjects in
person, number and gender. Hence, A rab students -
make few subject-verb agreement etrors in their
essays except where the subject's number is
confusing. Another kind of agreement error occurs
in the case where Arabic adjectives and adverbs
agree with the nouns they modify. In English, few
adjectives show agreement in number with the
nouns they modify, such as 'this-these' and that-
those'. Furthermore, there are adjectives in English,
which are used to modify singular as well as plural
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nouns. As a result, agreement errors of this type
occur in English wrilings such as:
My sister goes to others shops. :
Instead of: My sister goes to ather shops.
| The art of paragraphs writing. - .
Instead of: The art of paragraph writing.
2. Articles:

In English, abstract words indicating ideas,
attributes, or qualitics are used without the article
'the’, since they belong to evervbody or everything,
In Arabic, such abstract words are preceded by a
definite article equivalent to "the' in English. Hence,
errors perlaining to the misuse of the article 'the'
will occur in students' writings. The following
example will explain this idea:

Ex: The matriage is a holy ceremony.
Instead oft Marriage is a holy ceremony.

Ex: The persistence is necessary for the
SUCCESS,

- Instead of: Persistence is necessary for
SUCCESS. ' N
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On the other hand, abstract words become
specific when they are preceded by the article 'the'
in Enghish. They become the possession of a certain
person, group, object, eic. The usual way of
expressing this possession 18 by a phrase starfing
with 'of, 10, or for'.

Ex: You must study geography. -
But: Tom s_m_died the geegraphy of England. |

In confrast, Arabic does not make use of an -
article before an abstrgct term when it is the
possession of a specific person or object - rather,
the abstract word is rendered specific by the
modifying noun that follows it.

Ex: The victims of the war are many.
Instead oft The victims of war are many.

Actually, Arabic has many deﬁnite. arficies,
but has no indefinite articles. This is because words
in Arabic are all indefinife and need to b; defined.

3, Prepositfions;

They pose a great difficuity, since there are
vartous prepositions in English that have the same
function. For instance, the prepositions 'in’, 'at', and
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on', as in the following senfences, indicate place
with subtle differences in nsage: |

He 1s m the garden.
He 15 at home.

He hives on campus.

Asa reqult when students are not sure which
prepasitmns they have to use in a certain sentence,
they often compare that sentence with its Arabic
equivalence, giving a literal franslation of the
Arabic prepositions in  English, However,
prepositions. seldom have a one to one
correspondence between English and Arabic. An
Arabic preposition may be translated by several -
‘English prepositions, while an English usage may
have several Arabic translations. These translations
may be the canse of errors such as:

Ex: 1 mean in this example.
Instead of: 1 mean by this examyple.
Ex: Under your disposal.

Instead of: At ydur disposal.

In addition to that, prepositions in Arabic are
clear and easy fo use, In English, prepositions such
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as "under, 'before', and 'over' are considered
adverbs of time and place in Arabic,

4- Singular vs Plural Words;

Students may not be able to determine
whether a certain English word is singular or piural
based on its form alone. Some words that end with
the plural for 's' are actually singnlar in number,
whereas others indicate a singular or plural number
while maintaining the same form. Students resort to
litera] franslation from Arabic when determining
whether a certain English word is singular or plural,
Words siuch as: statistics, homework, and
information will explain this idea:

Ex: The registrar has information's on all
university faculties.

Instead of; the registrar has information on ...

C- On the Lexical Level:

I.excial errors, which result from Arabic
language interference take place because of a lack
in English vocabulary. Students tend to translate
words from. Arabic o express a certain idea in
English, unaware of the English collocations. In
other words, one word in Arabic can be transiated
into English by several words. It remains for
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students to determine which word collocates with
the meaning expressed in the sentence.

Ex: Doctors describe medications for patients.

Instead of Doctors prescribe medications.
(Since in Arabic, the equivalent of describe 1s used
for medications as well as for nanre),

Furthermore, Arabic is. full of synonyms. A
word in Arabic may have several synonyms, and
edch synonym has its own collocation. For
example, 1n EBnglish the word "sword" has no
synonyms equivalent to Arabic, such as: Alhusam,
Almuhanad, Albatar, etc. In addiiion, each
synonym may express a different meaning and a
specific feature. The reason for this difference
between English and Arabic is that in Arabic, there
are adjectives that can be used as nouns. .

Another point is that the relationship between
the meaning of a word and its position in a sentence
plays an important role in choosing the correct
synonym. The following example shows how the
same word is used in two different meanings.

Example: The leader sent his eyes. ("Eyes"
means spies). [ visited the water's eye ("Eye" means
the spring}.
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Such sentences are possible in Arabic, and the
differences can only be identified depending on the -
meaning the writer wants to express.

- Semantic Errors:

Semantic errors occur when students use
literal transiation to convey in English flowery
Arabic expressions, idioms, or proverbs, thmlcmg
that they will enrich their essays,

Ex: I cut a promise on myself.
Instead of: I promised myself.

Actually, Arabic is rich in vocabulary and
images that do not have equivalents in Enghisgh,
Furthermore, styles in Arabic are divided into
hterary styles, scientific styles, and literary
scientific styles. Each of these styles has its own
rules in writing. The literary style, which may deal
with stories, literary and social issues, can be full of
metaphors, images, and adjectives. Whereas the
scientific style that discusses physics and medicine
should not include any metaphor or similes.
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K- Syntactic Errors;.
1~ Word Order:
"In formal written Arabic, the verb comes ﬁ?".ﬁf .
Jollowed by the subject.” (Nur, 2002), Learners may
{runsfer this convention to Enfrhsh an{i Wriie
. sentences like. 1
Ex: Went the student to school.
Instead oft The student went to school.
Unless learners become aware of the rules of

word order in English, they will continue to commit
errors of this kind, :

Also, in English, adjectives usually precede
the nouns they modify, However, in Arabic, they
generally follow them: -

Ex. Here are three rules very helpful, |

Instead of: Here are three very helpful rules.

A similar error occurs with the use of adverbs,
since an adverb that modifies an adjective or |

another adverb usually precedes that adjective or
adverb, In Arabic, this is not the case:

Ex: Every person almost has a car.
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instead of. Almost, every person has a car.
2. Coordination:

In Bnglish, items in a series arc scparated by
commas, and the coordinate conjunction 'and' is
used just before the last word. In Arabic, each item
in series is preceded by the conjunction 'wa' which
is equivalent to ‘and’,

Ex: My favorite frnnts are cherries and
peaches and pears and watermelons.

This sentence is correct in Arabic but odd in
English.

3. Omission of the Copuia:

Since Arabic has no copula, sfudents neglect
the use of these structures in English.

Ex: If you are preparing for a party but not
sure of 1fs success ...

Instead of: If you are preparing for a party but
are not sure of its success ... '
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F. Suggestions to Solve the Problem of Mother
Tongue Interference:

Depending on the previous discussion, it is
clear that serious errors may result from mother
tongue interference as far as language skills are
concerned. However, it is difficult to force students
to neglect their native language completely.
* Therefore, instead of letting students transfer
‘structures and rules from their mother tongue
without restrictions, researchers advise teachers to
make use of learners’ mother tongue for the purpose
of developing English language leaming. In other
words, there are points where using the native
fanguage can be necessary and beneficial; students'
attitudes towards using mother tongue in classroom,
differ according to their leamning fevels as well as
language aspects. To be more specific, Prodromou
(2002) refers to a questionnaire, which has been
addressed to students at beginner, intermediate, and
advanced levels. The results come as follows:

. On the grammatical level: begirmers
showed 31% approval, while intermediate
and advanced showed 7%.
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2. Asking for wvocabulary: beginners and
intermediate showed 38% acceptance while
advanced showed less,

" It is clear that the higher the students' level in
foreign language leaming, the less they accept lo
use mother tongue in classroom,

The question of whether or not to use
students' native langnage in foreign language
classes is especially relevant in environment where

the majority of students are monolingual and mono-

cultural, "The strugele io avoid L1 at all costs can
lead fo bizarre behavior, one can end up being a
contortionist trving to explain the meaning of a
language item where o simple transiation would
save fime and anguish, Further, learning o
language is o difficult and often frustrating process
Jor many learners particularly at low levels, One
hundred per-cent direct methods can be especially
frustrating. Limited use of the LI can have a
- powerful positive gffect”. {Cole, 1998}

1. When to Use Mother Tongue:

“The consensus among researchers s thai
finelish  should  be the primary medium  of
instruction, Within this vealm, there is definitely o
place for L7 (Cole, 1998). The jollowing poials
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will show when mother tongue can be successfully

used:

1.

Learners' pative  language can  be
considered a8 "a s ource on which we can
draw to bring in the students’ cultural
background inio the learning process;
while keeping the focus in the classroom

- Jirmly on the use of English". (Cole, 1998),

Mother tongue can be wuseful witl
beginners who have litile or no knowledge
of Bnglish. It will facilitate what they wish
o say im -Enghsh, In addition, mother
tongue can be used to "infroduce the major
aifferences between the L1 and 1.2, and the
main grammatical characteristics of L2
that they should be aware of". (Cole,
1958, — -

Using mother tongue can facililate the
explanation of some terms in English,

especially if teachers and learners have the

same  oative langnage.  "telachers . cown
exploit thelr studenis’ previous L1 learning
experience fo increase thelr undersionding
of L2, For evample, if students undersiand
the canrcept of o mown’, it is much simpler
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to translate the word 'noun than to describe
it in L2." (Cole, 1998).

3. Weschler (1997) "suggests using Ll for
-warm-up brainstorming. Abstract words or
expressions difficult to explain in LI are
better transiated. At advanced levels, there
is much less tendency to 'fall back' into L2
and translation may save time. Sometimes
discussion in LI of lesson aims and areas
of difficulty can motivate students.” {Cole,
1998),

4. During tense moments, it can be helpful fo
use L1 fo relax students. However, the
overuse of L1 in these or other
circumstances challenges the very purpose
of the class and the integrity of language
leaming.

2~ When Not to Use Mother Tongue:

i. During speaking activities: to use mother
tongue is not justified.

2, In practicing creative exercises: if 1is
inappropriate to use learners’ native
language unless the instructions lead to
frustration on the part of learners.
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During lIistening classes: unless there are
unfamiliar cultural points which have their
effects on learners' comprehension, it is
inappropriate to use students' mother
fongue,

in pronunciation drills: researchers advise
not to use the native language except in
explaming abstract vocabulary.

"The ability 1o define words and describe
things is a useful tool for language
learners, and they should master it ... If a
word is simple enough it is worth taking
the time to define it in 12" (Cole, 1998). It
is the rolc of teachers to help students
describe and explain the meaning of
~words in English. This skill should be
emphasized; otherwise, leamers will
continue resorting to their native language
when they get in trouble. However? "If the
class is not communicating demonstrate
strategies for overcoming difficulties: 'T'm
sorry, { don't know the answer’ or ‘what
do you mean?' (Cole, 1998).
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3. Techniques of Using Mother Tongue fo
Premote Foreign Language Learning:

In. order to wuse mother tongue safely,
researchers propose some techniques to be applied
in classroont. '

. Prodromou (2002) suggests some activities 1o be
practiced in classroont which help students,
through a direct apd correct usage of mother
tongue, develop target langrage leamning:

a. Awareness Raising Activities:

These activities can be practiced through
addiessing a guestionnaire fo students about their
attitudes towards using the native language. In this
way, teachers will be able to open up a debate and
{earners' skepticism will be dealt with, Students get
benefit of such an activity through being
encouraged to express their views in the target
language, and consequently, some of the barrters of
interacting with the target language may be
removed.

b. Contrasting L1 and L2:

Teachers may encourage students to make a
comparison between their native language and ihe
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target language. "Usefil areas for study in this way
are collocations, proverbs, and idioms. Comparing
verb-noun collocations across the two languages
helps students understand how L1 interference can
often give them problems. Comparing proverbs
gives an i nsight i nto cultural as well as linguistic
differences.” (Prodromou, 2002),

c- Research in 1.7, Presentation ia L.2:

Students are asked to write researches about
famous people from their country. Learners may
prefer fo resort to their mother tongue for the
purpose of collecting ideas and information, then
present their works in English during the class, This
activity helps students explore their owsn culture,
making the native language a bridge on which
successful interaction with the target language
would be achieved.

2- Dodson's Bilingual Method:

The technique depends on using the audio-
visnal devices to help students capture correct
meaning and pronunciation at the same time,
Dodson adopts the idea of audio~visual textbooks
which present dialogues with a picture strip on the
left. These pictures are designed to closely maich
the meaning of the senfences in dialogues. The
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teacher says each diglogue twice to avoid mother
tongue interference as far as pronunciation is
concermned. Also, the teacher can use oral mother
tongue equivalents at senfence level to convey the
meaning of unknown words or structures.

In other words, through direct succession of
the foreign language stimulus and the imitation
response, teachers can prevent mother tongue
interference. Moreover, instead of giving words
equivalents in the mother tongue, teachers provide
equivalents of whole utterances or meaningful parts
ol ullerances.

Conclusion:

As discussed above, the application of the
techniques of error analysis on  learners'
performance, as far as language skills are
concerned, reveals many points of mother tongue
interference, FErrors, which result from this
interference, refer to a gap in learers' knowledge
of the target language. The solution to cover this
gap is through practicing the suitable skills and
activities, which help studenis preclude the habits,
structures, behaviors, and conventions of mother
tongue from target language learning:
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Culturﬁl Differences

The next part of this chapter will concentrate
on the effects of the cultural differences on
language learning: The beginning will be with the
definition of culture, then, we will throw lighton
the relationship between culture and. language.
After that, an explanation of the errors, which result
from the cultural differences between mother
tongue and English as the target language, will be
dealt with in detail. The errors in discussion are
related to verbal and nonverbal communication. In
addition to that, the influence which culture has on
both teachers and learners cannot be ignored, rather
it has its impact on the process of language
learning, as well as on  cross-culfural
communicative competence. The solutions, as
suggested by researchers to overcome the problem
of cultural differences, are presented through
intercultural learning.,

1. What is the.Meaning of Culture?

Cuoltare is defined as: "The integrated
pattern of human knowledge, b elief, and b ehavior
that depends upon man's capacity for learning and
transmitting knowledge to succeeding generation.
Or the. customary beliefs, social forms, and
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material trails of a racial, religious, or social
group. On the set of shared altitudes, values, goals,
and practices thal characierizes a company or
corporation”, (Merriamwebster, £003).

Depending on the previous defnition,
achieving conurmnicative competence befween
people belonging to the same culture will be easy,
since they share the same beliefs, behaviors,
attitudes, values, and language. On the other hand,
it would be difficolt 1o make commnnicative
competence between upeople frony two  different
cultures, unless most of the activities of both
cultures are acquired. Actually, it is through
experiencing the other culture that a person will be
able to achieve the sought afier communicative
comnpeience. '

2. Errors Specific to Caliupal Differences
between Mother Tongue and the Target
Language:

Actually,  language  learning  includes
everything learners hear and see in the target
language. As mentioned earlier in this chapter, i
may include a wide variety of exchanges in
restauranis, stores, conversaiions with friends, and
reading newspapers, This means that activities of
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iearning a foreign language encompass not only
those refated to the use of language, but also to
nonverbal activities. The importance of nonverbal
activities lies in their influence o n ¢ ommunicative
competence as much as the verbal ones:

a- Mopverbal Communication:

The nonverbal communication activities
include facial expressions, tones of voice, gestures,
eye contact, spatial arrangements, patterns of tou gh,
and expressive movement, This kind of
corrumunication is very important for understanding
human bchavior, and since it is highly affected by
the cultural differences, it is inevitable that certain
iypes of gestures in one culture may be interpreted
differently in another.

During the process of English language
learning, learners' errors may result from their
inability to discern the correct meaning of the
nonverbal activities of English, especially during
practising speaking and listening skills, Arab
learners who study Pnglish as a foreign language
face such a problem. In fact, many English
activities differ in meaning and indications from
their equivalents in Axabic. Unless Arab leamers
acquire the ¢ orrect b ehaviors o £ English people, a
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- misunderstanding will take place, and they will not
be able to communicalé successfully.

Nate Archer, in his research Exploting
Nonverbal Communication, . _studies  different
aspects of nonverbal behaviors. He comes ot with
the result that the failure, which would happen in
understanding .people from other cultures, is
"because - of differences in language. values,
gestures, emotional expression, norms, . vituals,
expectations, family  background, ~and  life
experiences”, B R '

Being ‘mainly concerned with nonverbal
communication, archer proposes a solution to
overcome the problem ™ of -.misunderstanding
between people from different cultures: He refers to
kinds of videos, which "can servé as an important
sensitizing device, and peoplé who see the video
will emerge with a greatly enhanced awareness of
- the imporiance, nature and power of cufrure" The
kmds of videos he affers are;

1 The video of "A World of leferences
where - samples . of nusunderstandmg
activities are collected from . Chinese,

- American, French, Japanese efc, and "in
“each case, the power and subtlety of
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cultural differences are explained uand
tHiustrated”.

2. The video of "The Human Face": This

- video explores the role of the human face
in  emotions, cultural  differences,
attractiveness, identity, facial mythology,
cosmetic ~surgery, pupil size changes,
aging, law enforcement,

3. The video of "The Human Voice": "which
Jocuses on the power of the voice (verbal +
nonverbal) in interpersonal
communication. The emphasis is on the
way we ihierpret a speaker's voice in terms
of accent, pronunciation,  emotions,
honesty, sarcasm, charismag, URIGUENCSS,
lifestyle, and geographic origin”, The
video indicates that people may get the
correct sentence if they bear the voice of
the person whom they address.

4. The video of "A World of Gesiures™
"focuses on international differences in
gestures, and cultural differences in
nonverbal communication generally, This
video examines angry gestures, obscene
gestures, [friendly  gestures, warning
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gestures, the development of gestures in

children, gang gestures, secret gestures,
and embarrassing gestures”,

5. The video of "The Interpersonal Perception

 Tasks" is a seif-test video where viewers
are given the chance to interpret the
behaviors which they encounter. "There is
ar abjectively correct answer for each of
the inferences lested and viewers can see
how accurate their own inferences ave".

b- Verbal Communicaiion:

The verbal communication includes activities
related to the use of language. Actually studying
language without cultural consideration turns to be
a study of forms and vocabulary only. It is the
cultural impact which brings life to language
learning, The cultural factors which a ffect foreign
language leamning in general, and English in
particular, are related, to a large extent, to the
concept of comprehension. It is the learner's ability
to comprehend the conventions of English, which
will help him communicate successfully. The
cultural differences and the errors which result can
be clearly seen when practising the reading and
writing skills.
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The

Cultural Factors Affecting Reading

Comprehension:

"Reading is a meaning making process involving an
interaction  between the reader and the text.
Readers use mental activities in order 10 construct
meaning from text. These activities are generally
referred to as reading strategies of reading skills ...
Readers go through an ongoing process while
reading, w hich involves t he continuous process of
sampling from t he i nput text, predicting what will
come next, testing and confirming predictions”.
(Singhal, 1998).

1.

Content: refers to the background knowledge
of learners. This knowledge includes
“tnowledge of the world from everyday
knowledge to very specialized knowledge,
knowledge of language structyres, and
knowledge of texts and forms in terms of
genre and organization” (Singhal, 1998).
Learners depend on this knowledge, which is
created and shaped by their native culture,
when they make a comparison between
things already stored in their memory and the
texts they are reading. Linguists assure that
reading comprehension will increase when
the leamner feels familiar with the content of
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the text. This means that the ability of the
student to comprehend and interact with the
text will rise when the kinds of texts in study
have their equivalents in his native culfure.
This result indicates that learners filter
information from the target language fexis
through  cultural  specific  background
knowledge.

To be more specific with this view, the
foltowing lines will show the importance of text
content on Arab students. The knowledge, which
Arab learners have about the world, is created
through the environment they used to live in.
Parents play an important role in helping their kids
acquire the information necessary to inferact with
society. Such knowledge can be for the most part
about life style, or even stories from Arab history.
When students come to class, their reading
comprehension will rise when the topics discussed
are either from Arab culture or close to it.

2. Formal or textual factors refer to the
organizational forms and rhetorical structures
of written texts, and include knowledge of
different types of texts and genres, This is
besides the ability to realize the fact that
different types of texts use different language
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slruéturas, vocabulary, grammar, and level of
formality.

3. Linguistic factors include the decoding
features needed to recognize words and how
* they fit fogether in a sentence.

Depending on the idea that learners, while
reading in a foreign language recall their
- background knowledge, studies indicate that there
-are  types “of text structures, which recall
~information better than others do. To give an |
example, "Arab remembered best from expository
texts with comparison structures, next best from
problem-solution  structures and collection of
descriptions, and least well from causation
structures”. (Singhal,” 1998). In addition to that,
texts violating learners’ expectations about language
patierns can have disruptive effects, This is because
language patterns differ from one culture to
another,

On the other hand, the differences in the
writing systems and the thetorical structures
between the targe st language and the native
“language of the leamer will affect reading
- comprehension, "English speakers use plenty of
devices for orienting the reader in terms of what is
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to follow in the text and how the reader should
understand the different sections of the lexi.
Orthographic systems vary widely, and while some
languages may contain many numbers of symbols,
other longuages contain a limited number. Arabic
has a unique writing system in that it is written and
read from right 1o lefi. These kinds of differences in
writing systems can pose difficulties for second
language readers”. (Singhal, 1998),

The following are some skills, which help
learners overcome the cultural factors that may
affect reading comprehension {(Singhal, 1998):

1. Overview text before reading.

£

Employ context clues such as titles,
subheadings, and diagrams.

3. Look for important information while
reading and pay greater attention to it than
to other mformation.

4. Atternpt to relate important points in text to
one another in order to understand the text

as a whole.

5. Activate and use prior knowledge to
interpref text, which includes content,
formal and linguistic knowledge.
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6. Reconsider and revise hypotheses abouwt the
meaning of the text based on text content.

7. Attempt to infer information from the text.

8. Attempt to defermine the meaning of words
not understood or recognized,

9. Monitor text comprehension.
10. Identify or infer main ideas.

11. Use strategies 1o remember {ext
(paraphrasing, repetition, making noies,
surmmarizing, self questioning).

12. Understand the relationship between
parts of text.

13. Recognize text struciure,

14, Change reading sfrategies when
comprehension 1s perceived not to be
proceeding smoothly,

15. Evalnate the quealities of text.

16. Reflect on and process additionally after
a part has been read.

17. Anticipate or plan for the use of
knowledge gained from the reading.

Although the above mentioned sills seem, for
the first time, difficult to be applied altogether, it is
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only through practice that ieamers W. 111 beableto
perform  them completely for the benefit of
achicving reading comprehension in English.

Cuitaral Factors Affecting Writing:

Most leamers, when' writing in their native
language, know the rules which govern this skill,
such as, what a thesis is, or where they should place
the topic sentence. However, in the case of writing
in a foreign language things will change. This is
because principles of writing, argument, structure,
and inteliectual property are not ill’ilVEI'Sﬂl rather
they differ from one culfure to another.

Once again, depending on the idea  that
learners recall their background knowledge, which
is shaped by their native culture, the cultural
ditferences in writing values, between those of the
target language and their equivalents in the native
language can be a source of emors in students’
writing 11"1 the target language.

On the other hand, many researchers identify
the relationship between reading comprehension
and writing, This is because, if learners are familiar
enough with the topic they read, their ability to
remember parts of it will increase, and they will not
face difficulties in expressing their opinions about
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the topic in d iscussion; ¢ Gnsequanﬁy, the quantity
of errors will decrease.

One of the main cultural factors influencing
writing in English as a- foreign language is related
to the rhetorical conventions of English. To write
effectively, learners must do more than simply
mastering vocabulary and grammar. Also, the
learner's ability to write eloquently in his native
language, particularly Arabic, does not mean that
he will be able to write in a similar level in English,
unless he leamns the rheforical conventions of
English. Karen Gocsik (1999} explains in the paper
Cultural Differences and Ifs Impact on Rhetoric; An
Overview, the cultural impacts on the conventions
of writing: -

b. The thesis sentence: is a senfence that
"announces to the reader the stance
which the writer has taken on a

- particular subject. It may include
what is sometimes referred to as an
essay map.: the part of the thesis
sentence that organizes the idea for
the reader” {(Gocesik, 1999). Many
writers place it at the end of the
introduction. However, not all

111



cultures require their writers to use
thesis sentences.

. The topic sentence: "In English, the
topic sentence most ofien occurs at or
near the  beginning of each
paragraph". {(Goscik, 1999). This is
for the purpose of leiting the readet”
put together the gist of the argument.
However, "in some cultures, the topic
sentences are often the last sentence,
of every paragraph. In these cultures,
paragraphs are structured so thai
they build towards the argumentative
point. The difference here s
profound”. (Gocsik, 1999). As far as
Arabic is concerhed, learners are
asked to write a topic sentence and 2
iopic word in their texts.

. Concise style: in English, native
speakers use sentences that are lean
and mean. Other cultures prefer to
use so many adjectives, adverbs,
complex digressions, or they even use
three or four words fo express
something that can be put in one
word in English. In Arabic, fo use
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adjectives, images, metaphors and
other decorations in the fext is related
to the kind of the topic that will be
discussed. If the fopic is literary or
social, then students should use the
literary style, which is featured by
~ images and adjectives. Whereas if the -
topic is about physics or mathematics,
then the style should be scientific and
must not include any kind of
. ‘decorations or mataphors

Effects ﬂf the Cuitural Factms on Teachers ami _
Learners -

It is not enough to focus only on the way
culture affects language skills, but interest mmst be
_}}&ld to - the main participants i the learning
process, that is to say, teachers and learness, smece
without them language leamning can not be
achieved. The reason behind studying the effects of
culture on teachers and learners is that they
influence each other on the one hand, and the
learning process on the other hand. This can be seen
in the way they use their background knowledge
that is shaped and informed by the culture to which
they belong and the environment where they live.
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"Expectations about educational roles that
participants bring to the classroom influence not
only their views of the class, but also their
‘willingness. to participate in different kinds of
1 learning activities. In ddult ESL classes, learners
and teachers. alike bring years of life experience
and cultural knowledge to the instructional serting”,
(McGroarty, 1993). _ '

"The FL studenls often possess stereotypic or
culturally incorrect insights into and information
regarding the various cultures, and problems which
the Instructor needs to overcome. The FL
classroom, by the nature of its language and
culture content, is the perfect place to help FL
learners come fo a better understanding’ of the
cultural identities present in the various cultures,
thereby short-cutting any possible stereotypes. In
fact, as Morain (1995) states, “suspicion of
generalizations and stereotypes is indeed one of the
gifts (students) can receive in foreign language
class that will . serve them well across. the
curriculum” (Shook, 1998).

To  achieve  cultural - communicative
competence in the classroom, teachers must have a
cultural awareness about their own culture, in order
to be able to acquire the necessary knowledge
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about their students' culture and respect their own
identities. "Teachers need genmeral socio cultural
knowledge about child and adolescent development,
about second language acquisition, about the ways
that socioeconomic circumstances, language and
culture shape school performance: Teachers need a
clear sense of their ethnic and cultural identities in
order to be able to understand and appreciate those
of their students. They also need lo become more
aware of how their own cultural biases may
influence their  judgménts abouf  students'
performance and obstruct their students' ahility fa
learn”, (Zeichner, 1995). Teachers need also to
collect information about the values, practices, and
learning styies of their students' cuiture

The following lines will intmduce three kinds
of solutions to be applied by teachers. The first
presents ways that help . achieve cultural and
linguistic interaction, the second provides tactics to
be applied in. the classroom, whﬂe the third
pmposes SON1E approaches '

| Ze:chner s Steps:

They are proposed to achieve successful
interaction between teachers and learners both.
culturally and linguistically:
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1. Use cultural referents in both verbal and

nonverbal forms to communicate instructional
and institutional demands.

Organize instruction to build on rules of
discourse from the home and community
culfure.

. Show equal respect to the values and norms of

the home and community cultures and those
of the school culture,

A. Tactics to be Considered:

Since the aim of teachers is to remove the

cultural communication barriers from the classroom
environment, it is necessary that they pass to their
students certain tactics which help in achieving the
intercultural learning, (Zeinstejer, 2002). .

I,

S

Remove stereotypical language performances
by applying online communication, which
brings awareness of the need to choose
words, images and situations, and avoid using
qualifiers reinforcing racial stereotypes.

Reduce the violations of cultural rules during
discussions and conversations.
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. Teachers should respect the rules- for
attentiveness and distance, and understand
that characters and symbols may reflect
different beliefs or values for different

groups.

. Teachers should pay attention to the fact that
cultures. will vary in what they consider
humor or taboo, which might give rise io
'~ misinterpretatton and resentimient.

. Do the best to be aware of the difficulties
leading to possible misunderstanding in
online comrunication practice, for the
* purpose of achieving a similar atmosphere of
awareness and respect in their face to face in
classroom.

. Shift the stress on accuracy to communicative
competence as an educationat goal. This is
instead of being emtrenched in. the.
traditional approach based on four skills,
grammar, pronunciation, and vocabulary
drills", (Shunichiro, 2002). | |

. Another factor that should be considered is
the wneed to understand the cultural
inclinations of students with different racial
background.
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8. Teachers should help their students acquire
the appropriate behaviers in the classroom,
since a breach of the cultural compact related
to classroom behavior has a negative impact
on mstructions. These behaviors include
speed delivery, silence, turn taking, and rules
of entering into cohversation in progress.
"Most teachers have experienced students
who appear disrespectfill because the teacher
does not take charge, or who are often late
furning in assignments, because their cultures
have a more flexible definition of 'on time'."

B- Shook's Approach:

In his paper: Student Investigation of Cultural
Identity in_The Foreign [anguage Classroom
(1998) Shook proposes an approach that helps
learners learn about and appreciate not only the
foreign language culture and language, but also
their own culture and language. This .approach
includes three stages:

1. Pre-investigation: teachers must assure
"that the curriculum recognizes any
decisive components in the search for
cultural identity pertinent to the
discussion". {Shook, 1998). This means
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that teachers should review the
instructional = materials to  assure
t_hemselves that the materials, which
they are going to teach, emphasize the
linguistic and . cultural information
required for the target language,

Student investigation: it is the role of
the teather to "help students know how
to carry out their investigations",
"Classroom activities need (o be
designed to help students learn review
practice proper interview protocol™ .
(Shook, 1998) in the target language.

Post-investigations: where the results
on the Investigation are wmresented.
"Students need to be made responsible
Jfor accurate cultural information and
language use: therefore, it is of utmost
importance that such presentations are
evaluated by the language instructor in
some formal way"
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" Effects of the Culturai Fﬂctnrs on Learners'
Behaviors:

The following lines will throw light on some

cuitural factors which influence learners' behaviors
and the:ir performance during the learning process:

L.

'I‘he mﬂuence of the envlmnmam‘ where

‘learners live will ‘be ‘seen in the background

knowledge learners have about the world. In

‘other words, learners used fo live in one sole

world, which would be their homes, cities, or

‘even ther countries. These are all- local
~ environmeni{s where thére are people who

share the same language, values, thnughts
and sometimes attitudes, -

The sscond ) factor is r'f:la_ted to leatners'
expectations about teat:hers._ Leamer: may
bring fo the classroom the expectations
prevailed in their home countries about the
educational role teachers should play. Such a
view . has its influence on learners'
performance as well as their willinghess to
participate in the learning activities. . So,
"learners from more traditional educational
systems may expect teachers to behave in a
more formal and authorifarian fashion
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during classes, and may - be displeased,
puzzled or offended if a teacher uses am
informal instructional stvle, such as using
- Jirst names in class or allowing learners io
move freely around the room”. (McGroarty,
1993). | . -

If the teacher does not meet learners'
expectations, . their = participation in classroom
activities will decrease. But if learners appreciate
the way their feacher behaves, their willingness 1o
interact with his instructions regarding the learning
process will rise. "Learners may also want teachers
o maintain a clearly ordered pattern of classroom
activity, and ~perhaps engage in exfensive
correction of grammatical form of pronunciation
during all activities, rather than at specified points
in a lesson or not at afl. Failure to conform to these
ideals may give learners the impression of lazy or
inadequate class preparation on the part of the
feacher”, (McGroarty, 1993). |

3. The third factor is concerned with the topics
learners are willing to study. "Cultural
expectation regarding the nature of education
and what is appropriate to talk about may
also affect the kinds of topics studenis are
willing to pursue in class. Cultural as well as
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personal sensitivity is vital in knowing if;
when, and how to introduce topics or lessons
that may be distasteful or difficult”.
- (McGroarty, 1993).

Intercultural Learning:

It,is obvious that culture has its effect on
language learning as well as on the participants of
the learning process, To remove the cultural
barriers on all levels, researchers identitify the
importance of what they call 'intercultural learning”;

The intercultural learning may be defined as
"the process of becoming more aware of and better
understanding of one's own culture and other
cultures around the world”. (Rose, 2002). So,
intercultural Jearning can be considered as a part of
language learning. It aims "fo incregse
infernational and cross cultural {tolerance and
understanding”. (Rose, 2002),

Actually, intercultural  awareness — or
intercultural learning is crucial, since it identifies
the significance of being aware of cultural relativity
of the major language skills: writing, reading,
listening, and speaking. "If language is seen as a
social practice, cilture becomes the very core of
language teaching. Cultural awareness must then
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be viewed as enabling language praficiency.
Culture in language teaching is not an expendable
. Jifth skill, tacked on, so to speak, to the teaching of
speaking,. listening, reading and. writing." (Rose,
2002). |

Fyrthermore, developing the intercultural
-awareness of learners leads to raise their awareness
of their own culture, and consequently, their ability
to interpret and understand the culture of the target
language will increase. This idea can be referred to
as intercultural communicative competence, and
can be achieved, basically, through practicing
certain skills, which would seem similar to the way
the process of leaming a second or a foreign
language happens, "It is not just a body of
knowledge, but a set of practices requiring
tmowledge, skills and attitudes”. (Rose, 2002).

The  following lines provide some
explanations about kinds of skills that can be
practised in order to achieve the required
“intercultural competence™:

1. Observing, Identifying and Recognizing:

- Through interaction, the Ilearner should
observe the behavior of the target language native
speakers on different occasions, on the purpose of
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for identifying the suitable actions and expressions
‘used, The reason behind suggesting this skill is that
people behave and speak according to certain
“attitudes and traditions, which their culture implies.
As a result, the learner will be able to recognize
many of the cultural aspects of the target language,
whether they are part of verbal or nonverbal
f;ommumcauon activities, and part:iculally those
reiatmg to- language skills.

' -If, for instance, the teacher is an English
language native speaker, such a skill can be
practiced in the classroom, through observing ihe
teacher's reactions .in response to leamners’
behaviors, erpm:ally if they were nonnative
*;pealxers of Enghbh

In the case of prachsmg the writing skill,
students can observe, identily .and recognize the
performance of target language native spoakers out
of their classroom, by interacting with people
through the internet. The World Wide Web
provides learners with the opportunity to pariicipate
in commmnities and exchange opinions and
writmgs. T his facility 1 mproves learners ability o
seact, not only 1o topics related to their learning
maierials, but also to various 155ues,
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2. Comparing and Centrasting:

When the learner recognizes some of the
cultural aspects of the target language, he will be
able fo compare themn with their equivalents in his
own language. It 18 through revealing the
simitarities and differences b etween the culture o f
the target language and the cultuie of the mother
tongue that the mterculiural competence can be
achieved successiudly.

3. Negotiating Meaning:

This slill identifies the importance of dealing
with the concept of meaning, basically, the meaning
of the cultural attitedes, behaviors, and expressions,
as  represenied by language.  Inferculiural
corpefence can be achieved if the learner succeeds
in negotiating  the underlying meaning of the
various cultural activities that he sucounters,
Furthermore, he can apply a conirastive study
between the meaning of the culiural activities i the
target language and their equivalents i his own
language, Applying the previously on it mentioned
comparison m paraliel with practising this skill will
increase the intercullursl awareness of the learner,
not only o fhe culture of the farget language, but
alse i the culbare fo which he belongs.
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To give an example, the application of this
skill can be seen on the phonological and
syntactical a spects o f English, b ecause, 1f learners
are able to identify the meaning that can be ascribed
to many phonetic items or suffixes in their mother
tongue, then, they will be able to recognize the
meaning of their equivalents in English. -

4. Dealing with or Tolerating Ambiguity:

Every culture has many verbal and nonverbal
communication activities which imply amibiguity,
and these are represented in language through
indirect sentences, hints, or intonation. To become
competent in the culture of the other language
requires the ability to discern the wvarious
ambiguous forms used by the native speakers.
"Intonation, coupled with preverbal means of
communication like mime and gesture, can convey
very different meanings and is often the source of
misunderstanding between native and non-native
speakers of language”. (Vintar, 2002).

3. Effective Interpreting Message: .

This skill reveals p oints that seem similar fo
the ones already mentioned in the previous
paragraph. In other words, there are certain
messages in culture that mav be interpreted in a
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way that looks far from their real meaning.
Actually, this skill helps learners to be encountered
with several kinds of messages and their correct
inferpretation.

6. Limiting the Possibility of Misinterpretation:

Learners .can limit the points that cause
misinterpretation on the part o f the o ther c ulture's
native speakers through tracing the behavior of
those people as much as possible. The importance
of this skill results from the fact that learners may
transfer from their cultures certain activities which
they find similar to the ones they encounter in the
target  culture.  This  situation leads to
misinterpretation  because of the differences
between cultures and their impacts on language and
behavior. That is why it is important for jearners to
have an intercultural awareness of their own culture
and language, so thatthey willnotbehaveor say
things that may be misinterpreted by people from
other cultures,

7, Defining Oue's Own  view ' while
Acknowledging the Legitimacy of Others:

This point has a reference to the process of
language leaming discussed in the first chapter,
because as presented, learners have their own
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syllabus, meaning that, what is taught is not the
same as- what is stored. Similarly, leamers are
already equipped with a certain cultural knowledge,
s0, they need to develop their ability to provide
views about the other culture's activities. To
become competent in another culture and language
does not mean to forget oue's own culture, or
become another person, but learners should have
their ownt opinions about the aftitudes which rule
the target culture. : -

8. Accepting Bifference:

Cuitures all over the world have similarities
and differences. It s important for learners 1o
accept the differences found in other cultures and
malke use of them, in order to achieve the required
cross cultural communicative competence. |

Applying the above skills makes the
intercultural communicative compeience a moie
attainable goal. Actually, intercultural awareness s
a fundamental feature o f language and an integral
pert of language learning. It is the role of the
teacher to find the materials, which have cultural
and intercultural themes as their content, and apply
thern in  the classroom, "Cross  cultural
communication is the most important and vitel
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issue for all online communication. This is because
cross cultural communication is and will be the
only gate to life, the only way to keep nations’
identity and to be there in a seat around the global

round table”. (Fayed, 2002). '

Suggested Solutions to Overcome the Problem of
Cultural Differences:

Actually, many researchers have suggested
that the best solution to remove the cultural barriets
and  achieve  cross-cultural  communicative
competesce is o mtegrate cullural products,
practices, and perspectives in every lesson,

However, the solution we suggest Iis
concerned with the use of the internet. The reason
behind choosing the World Wide Web as a device
to remove the cultural obstacles is that it connects
people of various cultures and languages all over
the world,

Nowadays, many websites offer forms and
mailing groups for the purpose of exchanging
opinions, attitudes, and experience. As for the
forums, they are of various kinds, political, social,
literary, technical, etc, Since these forums are
basically designed for the benefit of all, people
from different places in the world can join them. On
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the other hand, the idea of joining a community
through mailing groups provides the opportunity to
send various messages w hich m ay 1nclude p oems,
audio-video recorder of a lesson, a piece of news,
or even a story.

If learners join one of the previous forums or
groups, they will be able to exchange with people
from other cultures many opinions about language
skills, syllabuses, their atiitudes towards certain
aspects of language, or even any other topic they
prefer, The benefit of this technology i1s that it
increases the possibility of developing leamers'
interaction with other cultures and languages,
instead of being restricted to classroom's activities,

"The advent of internet has opened up an
unlimited array of information as well as a new
medium of communication, both fundamental tools
for EFL, and ESL, teachers in the world
Undoubtedly, the combination of cultures resulting
from the massive use of this rapidly spreading tool
affects human relationships. 1t is definitely up to all
second language teachers to have the knowledge,
develop the sensitivity and appreciate the
importance of understanding the diversity in
communication styles, to be able to become more
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insightful observer of other cultures, and a more
successfil communication”. (Zeinsiejer, 2002).

A Description of Arabic
Phnmlﬁgy

The Arabic and English phonological systems
-vary extensively, wot only in the range of sounds
used, but.also in the relative importance of vowels
and consonants in expressing méaning. While
English has 22 vowels and diphthongs fo 24
copsonanis. Arabic hag .only eight vowels and
diphthongs 10 32 consonants, i

Consonant Clusters

English has far more consonant clusters than
Arabic. Some initial two-segment clusters which
Arabic does not have corresponding equivalents to,
include pr, pl, gr, thr, thw, sp. The three-segment
initial consonant clusters are entirely absent in
Arabic, e.g., clusters such as spr, skr, str, spl. Faced
with the challenge of such consonant clusters,
Arabic speakers will ofien insert short vowels in
order to "assist" pronunciation in the following
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manner ‘'perice’ or 'pirice’ for price 'ispring' or
'spring’ for spring.

The range of consonant clusters appearing at
the end of words is also much smaller in Arabic. In
dramatic conirast to English, which has 78 three-
segment clusters and fourteen four-segment clusters
occurring at the end of words, Arabic has none.
Again, faced with such terminal clusters, Arabic
speakers tend to insert short vowels to assist
pronunciation ‘arrangid’ for arranged, 'monthiz’ for
months, 'nexist’ for next.

Teachers wili often encounter exampies of
such pronunciations, which also can carry over into
the spelling of such English words by students
whose mother tongue is Arabic.

Influence of English Spelling on Pronunciation

While there are no similarities between the
Arabic and English writing systems, Arabic
spelling within its own system 1s simple and
virtually phonetic. Letters stand directly for their
sounds. Arabic speakers attempt, therefore, to
pronounce English words using the same phonetic
methodology. Add to this the salience of
consonants in Arabic and you get severe
pronunciation problems caused by the mfluence of
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the wrigten form 'istobbid' for stopped (the 'p' sound
does not exist in Arabic) 'forigen' for foreign,

Rhythin and Stress

- Arabic speakers can have problems grasping
the unpredictable nature of English word stress
since Arabic is a stress-timed language. In stark
contrast with English, word stress in Arabic is
predictable and regular. The idea that stress can
alter meaning, as in con'vict {verb) and 'convict
(noun) is utterly foreign. Arabic words that are
spelled :identically often appear and mean
completely different things, but will have dissimilar
short vowels which count as sounds and change the
meaning altogether. Phrase and sentence rhythms
are stmilar in both Arabic and English lansnages,
and should cause few problems. Primary stresses
occur more frequently in Arabic while unstressed
syliables are pronounced more clearly. As with
English, the unstressed sylable has neutral vowels,
but such vowels are not 'swallowed’ as in English,
Arabs reading Enghish will eften a void contracted
forms and elisions, and read with a rather heavy
‘staccato rhythm.,
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Intonation

Intonation patterns in Arabic are similar to
English in contour and meaning, However, Arabic
speakers use rising tones rather than structural
markers o denoie questions, suggestions and offers
far more frequently than English speakers, and this
practice is ofien carried over into the spoken
English of Arabic speakers. When reading aloud,
however, as opposed to talking, the Arabic speaker
tends to intone of chant, reducing intonation to a
low fall at the ends of phrases and sentenices.
Speech making, news reading and religious
recitation are all quite different in rhythm and
intonation from wnormal speech. Consequently,
Arabic speakers called on to read aloud in front of a
group may produce a very unmatural recitation
because they see the process af formal reading as
distinct from everyday speech.

The grammatical structure of Arabic, a -
Semitic language, is very different from that ‘of
Indo-European languages such as English. These
great differences must be bome in mind when
Arabic speakers are mixed with Buropean students.
The basis of the Arabic language is the three-
consonant root. A notion such as writing, cooking,
or eating is represented by three consonants in a
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particular order. All verb forms, nouns, adjectives,
participles, etc, are then formed by putting these
three-root consonants into fixed vowel! patterns,
modified sometimes by simple prefixes and
suffixes.

Example #1

Root /&/ /t/ /b/ (= writing) A person who does
this for a living katteb (= a writer).

Passive participle maktoob (= written) Present
tense yaktubu (= he writes it).

Example #2

Root /g/ il M (= wounding or cutting) A
person who does this for a living garrazh (= a
surgeon). '

Passive participle marooh (= wounded or a
battle casualty). Present tense yagruhu (= he
wounds him},.

There are over 50 such patterns, While not ail.
forms are found for each root, the three-consonant
root is the structural basis of the language. It
follows that Arabic speakers have great difficulty in
- grasping the confusing range of patterns for all
words in English, that nouns, verbs, and adjectives
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follow no regular patierns to distinguish one from
another, and may, indeed, have the same
orthographic form. Such regularities of morphology
as Fnglish has, particularly, in the area of affixes,
will be readily grasped by Arabic speakers, e.g, —
ing, ~able, un-, etc.

Word Order

In formal written Arabic the verb comes first
followed by the subject. This convention 1s
followed more in writing than in speech, and may
transpose to English writing e.g, Decided the
minister yesterday to visit the school.

Questions and Negatives: Auxiliaries

The auxiliary “do" has no equivaleat in
Arabic where no specific question word is used; a
question is marked only by its rising intonation.

e.g2. You went to London? You like Coffee?

Note that the colloquial Arabic for "where?"
is "wayn?", which is often confused with "when".

Negatives are formed by putting 2 particle (laa
or maa) before the verb e.g. He not play football.
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The Verb to Be

There is no verb "to be" in Arabic m the
present tense. The copula (am, is, are} is not
expressed. 1t is therefore, commonly, omitted in
English by Arabic speakers, particularly in present
progressive forms,

e.z. He teacher. The boy tall. He going to
school.

Proneuns

Arabic verb forms incorporate the personai
pronouns, subject and object, as prefixes and
suffixes. It is common to have them repeated in
English as part of the verb, e.g, John he works
there.

Articles

There is no indefinite ariicle in Arabic, and
the definite article has a range of use different from
English. The indefinite article causes particular
problems as it is commonly omitted w ith s ingular
and plural countabies:

e.g. This is book of This book (for This is a
book) He was soldier,
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When the English indefinite article has been
~ learned by the Arabic speaker, it tends to. be used
wherever the definite article is not used, e.g, There
are a books. I want a rice.

There 1s a defimie article form in Arabic,
though it takes the form of a prefix (al-). It is used,
-as in English, to refer back to indefinite nouns
previously mentioned, and also for unique reference
{the sun, on the floor, etc).

The most common problem with the definite
article arises from interference from the Arabic
genitive construction.

English | Arabie

John's book {or The book of John) | Book John

A man's work (or The work of a| Work Man

The teacher's car {or The car of the | Car the
teacher) . teacher

Most errors of word order and use of articles
in genitive constructmns are interference of thls
kind:
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e.g. This is the book the teacher, This is the
key door.

It follows that Arabic speakers have great
difficulties with the Saxon genitive construction.

The special cases in which English omits the
ariicle, e.g, in bed, at dawn, on Thursday, for
breakfast, etc, usually take the definite article in
Arabic. | r 4

e.g. At the sunset we broke our fast. What
would you like for the breakfast?

All days of the week, some months in the
Muslim calendar, and many names of towns, cifies
and countries include the definite article in Arabic,
. which is often translated, appropriately or not:

e.g. We lived in the India We had a {lat in the
Khartoum. On Monday we went to Cardiff.

Adjectives and Adverbs

\ Adjéctives follow nouns in Arabic and agree
in gender and number. This may cause beginners to
make mistakes:

e.g. He is man tall (for He is a fall man).
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Adverbs are used less commonly in Arabic
than in English and, except for adverbs of time, do
not have a fixed pattern, Adverbs of manner are
often expressed in a phrase quickly is expressed
"with speed”, and dangerously as "in a d angerous
way". There is frequent confusion between the
adjective and adverb forms in English, and the
adiective form is usually overused:

e.g. He drives very darigerous.
Prepositions and Particles

Arabic has a wealth of fixed prepositions and
pariicies, with both verbs and adjectives. Many of
these do not coincide with their direct English
translations.

e.g. to arrive to be short of, afraid from, angry
en, near from, an expert by

Some prepositions have verbal force:

"On" expresses obligation. E.g, It is on me
that I pay him.

"To" and 'for' express possession, E.g. This .
book is to me/for me (for This baok is mine).
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"With" expresses present possession, g
With me my camera. (for I have my camera with
me}.

"For" expresses purpose E.g. I went home for
(1) get my book (for | went home fo get my book).

The Active and Passive Voices

There are active and passive forms for all
tenses in Arabic, but they are virtually identical
differing only in the (unwritien) short vowelling. A
passive verb in a text is therefore only recognizable
as such from its context, The passive voice is used
far less frequenily in Arabic writing than in
English, and hardly at all in everyday speech. Thus
while the concepts of active and passive will readily
be understood, the uses and forms of the passive
cause problems.

Yocabulary

The acquisition of vocabulary is particularly
difficuit for Arab leamers of English. Only a
minimal number of words in English are borrowed
from Arabic. A small range of mainly technical
words, such as computer, radar, helicopter, and
selevision, have been taken into Arabic, but these
are common to most ianguages.
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Writiny System (Orthography and Punctuation)

Arabic orthography is a cursive system,
running from right to left, Only consonants and
long vowels are written. There is no upper and
lower case distinction, nor can the isolated forms of
letters normally be juxtaposed to form words.
Arabic speakers must, hence, learn an entirely new
alphabet for English, including a capital letter
system, and then master its rather unconventional
spelling patterns. All aspects of writing in English
cause major problems for Arabic speakers.

_Punctuatiﬂn

Arabic punctuation is now similar to western
style punctuation, though some of the symbols are
inverted or reversed, e.g., a reversed question mark,
and comma, The use of full stops and comas
ismuch freer than in English, and it is common to
begin each new sentence with And or Se.
Connected writing in English tends therefore to
contain long, loose sentences, linked by commuas
-and "ands".

NOTE: The markings on top and underneath
the writing sample provided should not be confused
with punctuation. They are, in fact, the short
VOWeis.
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(Nur Abdulmanan Mohamaed, A Descnptmn
of Arabic, 2002)
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